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Affirmations and Assurances

As the authorized lead petitioners, we, Erin Ashley and Katy Foster, hereby certify that
the information submitted in this petition for a California public charter school to be named
Ipso School (“Ipso” or the “Charter School”), to be operated by Ipso Schools, and to be
located within the boundaries of the San Rafael City High School District (the “District” or
“‘SRCHSD”), is true to the best of our knowledge and belief. We also certify that this
petition does not constitute the conversion of a private school to the status of a public
charter school; and further, we understand that if awarded a charter, the Charter School
will follow any and all federal, state, and local laws and regulations that apply to the
Charter School, including but not limited to:

The Charter School shall meet all statewide standards and conduct the student
assessments required, pursuant to Education Code Section 60605 and 60851, and any
other statewide standards authorized in statute, or student assessments applicable to
students in non-charter public schools. [Ref. Education Code Section 47605 (c)(1)]

Ipso Schools declares it shall be deemed the exclusive public school employer of the
employees of the Charter School for the purposes of the Educational Employment
Relations Act. [Ref. Education Code Section 47605(b)(6)]

The Charter School shall be non-sectarian in its programs, admissions policies,
employment practices, and all other operations. [Ref. Education Code
Section 47605(d)(1)]

The Charter School shall not charge tuition. [Ref. Education Code
Section 47605(d)(1)]

The Charter School shall admit all students who wish to attend the Charter School, and
who submit a timely application, unless the Charter School receives a greater number of
applications than there are spaces for students, in which case each application will be
given equal chance of admission through a public random drawing process. Except as
required by Education Code Section 47605(d)(2), admission to the Charter School shall
not be determined according to the place of residence of the student or his or her parents
within the State. Preference in the public random drawing shall be given as required by
Education Code Section 47605(d)(2)(B). In the event of a drawing, the chartering
authority shall make reasonable efforts to accommodate the growth of the Charter School
in accordance with Education Code Section 47605(d)(2)(C). [Ref. Education Code
Section 47605(d)(2)(A)-(C)]

The Charter School shall not discriminate on the basis of the characteristics listed in
Section 220 (actual or perceived disability, gender, gender expression, gender identity,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or
association with an individual who has any of the aforementioned characteristics). [Ref.
Education Code Section 47605(d)(1)]
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The Charter School shall adhere to all applicable provisions of federal law relating to
students with disabilities, including, but not limited to, the Individuals with Disabilities in
Education Improvement Act of 2004, Section 504 of the Rehabilitation Act of 1973, and
Title Il of the Americans with Disabilities Act of 1990.

The Charter School shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations Section 11967.5.1(f)(5)(C)]

The Charter School shall ensure that teachers in the Charter School hold a Commission
on Teacher Credentialing certificate, permit, or other document equivalent to that which
a teacher in other public schools is required to hold. As allowed by statute, flexibility will
be given to noncore, noncollege preparatory teachers. [Ref. Education Code Section
47605(1)]

The Charter School shall at all times maintain all necessary and appropriate insurance
coverage.

The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes
of instruction and days per grade level as required by Education Code Section
47612.5(a)(1)(A)-(D).

If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the
school district of the pupil’s last known address within 30 days, and shall, upon request,
provide that school district with a copy of the cumulative record of the pupil, including a
transcript of grades or report card and health information. [Ref. Education Code Section
47605(d)(3)]

The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection.
[Ref. California Education Code Section 47612.5(a)(2)]

The Charter School shall, on a regular basis, consult with its parents and teachers
regarding the Charter School's education programs. [Ref. Education Code Section
47605(c)]

The Charter School shall comply with any applicable jurisdictional limitations to locations
of its facilities. [Ref. Education Code Sections 47605 and 47605.1]

The Charter School shall comply with all laws establishing the minimum and maximum
age for public school enroliment. [Ref. Education Code Sections 47612(b), 47610]
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The Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”), as reauthorized and amended by the Every Student
Succeeds Act (‘ESSA”).

The Charter School shall comply with the Public Records Act.

The Charter School shall comply with the Family Educational Rights and Privacy Act.
The Charter School shall comply with the Ralph M. Brown Act.

The Charter School shall meet or exceed the legally required minimum of school days.
[Ref. Title 5 California Code of Regulations Section 11960]

G Aatley L2716

Erin Ashley Date

Ipso Schools

Koatharine Foston 6/27/16
Katharine Foster (“Katy”) Date

Ipso Schools
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Executive Summary

Mission

The mission of Ipso School is to empower innovators to change the world. Our mission
implies our core beliefs - that we are empowering students to take charge of their own
learning; that innovation is a necessary trait in a global citizen ready to make positive
contributions to the world; and that empowered change agents look to find innovative
solutions, making the world better. Specifically, we see our graduates as global citizens
with the adaptability, creativity, and knowledge necessary to contribute to their
communities, locally, nationally, and internationally.

Vision

Ipso School will prepare all students for success in a four-year college or university by
helping students cultivate the knowledge, 21st century skills, mindset and networks
needed for post-secondary success. Our students will be curious, self-directed learners
who have developed skills such as agency, collaboration, communication, and creativity.
To accomplish this, we will employ an innovative and personalized charter school model
where teachers work in teams to support students and students take ownership over their
own learning. Through flexible use of time and space, students will get the supports they
need when they need it. Students will have the opportunities to solve problems that they
are most interested in while making a positive impact on their local and global
communities.

Beliefs

All students can learn at high levels

Education is the foundation of a more just society. We will ensure that our diverse
students will develop the knowledge, skills and mindsets necessary to be successful in a
four-year college/university and beyond.

All students benefit from learning in a diverse community

Solving complex, global problems requires cultural understanding, empathy and the
ability to learn and work with others from diverse backgrounds. Students will become
engaged and productive citizens as they see problems from multiple perspectives.

All students are powerful problem-solvers and are capable of making positive
change

Through mentorships, internships, and partnerships with our community, we will to tap
into our students' genius to find creative solutions to modern global and local problems.
As students expand their networks of relationships, they will be prepared to take on
greater challenges.
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Education should be personalized for each student

Ipso means “itself’ in Latin and our charter school will focus on connecting our individual
students with their passions. We will provide students with the opportunities and
personalized support that each student needs and wants.

Pillars of our educational model

Integrated Core Structure

Math, English, social science, and science teachers will share the same students for two
years. Teaching teams will use interdisciplinary project-based learning, competency-
based learning, co-teaching, and blended instruction to engage students and personalize
learning experiences. They will use the flexible core time to help individual students
accelerate and go deeper in their learning, as well as to leverage teacher expertise in
smaller groupings as needed.

Innovate Lab

Students will identify problems in their community that they are most passionate about.
They will use design thinking to empathize with others and develop solutions to their
problems. Our community liaison will help connect students with community members to
help mentor students and provide internship opportunities.

Advisor

Students will each have a staff member who serves as a social emotional learning coach
through advisory (described below), helping students make short and long-term academic
and personal goals. With the support of our learning management system, teachers and
students will develop benchmarks to meet academic goals, skills goals, relationships
goals, mental and physical health goals and college and career goals. The advisor will
also help students manage their portfolios to document their achievements, and follow up
on advisory. Teachers will use Naviance software to help students with college
counseling. Training will be provided training to use the software during professional
development time.

Community Relationships

Our teachers and community liaison will help students make connections with members
of our community. For example, our charter school is collaborating with Marin Community
Clinics (“MCC”) to find ways to leverage our relationship to contextualize learning while
addressing health and educational disparities together. Through relationships such as
these, we will blur the lines between school and the real world. Our charter school and
community partners will tap into our students’ genius to find creative solutions to modern
problems. As students develop their knowledge, skills and networks, they will be
empowered to take on greater challenges and will be prepared for success in a four-year
college/university. Building relationships will help students build social capital and
connections that will help support their success in college and beyond.

Grades Served and Enrollment/Growth Plan

Ipso School is a proposed public charter high school that will serve grades 9 through 12
in the San Rafael City High School District. It will open in August 2017 with 132 ninth
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grade students. After the first year, it will grow by one grade level each subsequent year
(and continue to admit 132 ninth grade students each time), until it serves grades 9
through 12 with a total of 528 students in the 2021-22 school year.

Founding Team

Erin Ashley - Founding Executive Director

Erin is passionate about making education equitable and engaging for all students. She
is a National Board certified science teacher with eleven years teaching experience at the
high school and middle school levels. Erin has spent the last year developing the
instructional, operational, and financial systems required to launch Ipso School. Her
instructional design background as a science teacher, instructional coach and academy
coordinator provide the foundation for this work.

Erin has experience leading professional development seminars through Google Apps
for Education Summit in the areas of 1:1 Technology and Differentiation. She has led
other professional development seminars on project based learning (“PBL”), competency
based grading and supporting English Learners (“EL”) through the districts she has
served. As the Coordinator of the Poseidon Marine Biology Academy at Mar Vista High
School, Erin gained experience managing finances, fundraising, facilitating operations,
and serving as a community liaison. In addition, the generous financial, managerial and
governance support of the Silicon Schools Fund and of Innovate Public Schools has given
Erin the training necessary to found Ipso School.

Prior to her career in public education, Erin taught mathematics and science in Costa
Rica and worked in the biotechnology industry in San Diego. Erin holds a Master of
Education from the University of California at San Diego. She graduated with highest
honors from the University of California at Santa Barbara where she earned her
Bachelor’s Degree in Biology through the College of Creative Studies.

Katy Foster - Founding Principal

Katy’s work in education is grounded in the belief that education is the foundation for a
social justice and equity. A native of Marin County, she has twenty-four years of
experience in education as a social studies teacher, department chair, instructional
coach, grant coordinator, and administrator in San Francisco and Marin County public
high schools. As an assistant principal at Burton High School she worked with a team of
teachers to create the Freshman Academy, designing a more personalized learning
experience for students, and creating opportunities for teachers to collaborate with each
other to ensure student learning. In her work as a high school administrator, Katy has
focused on equity, curriculum and instruction, educational technology, professional
development, special education, and school-to-career initiatives. Throughout her work in
San Francisco and Marin, Katy has worked with coaches and colleagues to develop her
skills and knowledge in education, leadership, and reform through work with the National
Equity Project and the Bay Area School Reform Collaborative, and this year has extended
her learning as a new school leader through Innovate Public Schools’ Start up Schools
Fellowship program. She has also spent the last year developing Ipso School’s model.
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Katy has extensive training and experience in leading professional learning opportunities
for other educators. She has been trained as a Beginning Teacher Support and
Assessment (“BTSA”) mentor and instructional coach, and has led staff workshops on
equity, teaching English learners, writing across the curriculum, and standards-based
instructional practice. Through her work with North Bay Computer Using Educators,
(“CUE"), she has led workshops on educational technology as a tool to engage students,
enhance learning, and strengthen leadership capabilities.

Katy holds a Master of Education in Curriculum, Technology, and Education Reform from
the University of lllinois and a Bachelor of Arts in International Relations from the
University of Virginia.

Ann Waterman Roy - Founding Board Member

Ann Waterman Roy is currently Innovate Public Schools’ Managing Director of Schools
and Operations. Prior to moving to California, Ann was the Boston Executive Director of
the Achievement Network, a nonprofit that partners with schools to boost student learning
through standards and data-driven teaching. She built a partnership with Boston Public
Schools (“BPS”) to advise district leaders and provide intensive coaching and support to
40 district schools. Ann has also served as the Executive Director of Excel Academy, a
public charter school serving primarily low-income Latino students that has consistently
been one of the top performing public middle schools in Massachusetts. She also
oversaw Boston Public Schools’ incubation and support for autonomous district schools,
including in-district charters, as BPS Director of Strategic Planning. Ann currently serves
on the board of Cornerstone Academy, a charter elementary school in San Jose. Ann is
an alumna of the Broad Residency in Urban Education, and holds a bachelor’s degree
from Harvard and an MBA from the Tuck School of Business at Dartmouth.

Sharon Cravanas - Founding Board Member

Sharon’s career has always addressed issues of college access, advocacy and equity.
Currently the Director of College Counseling and Student Activities at The Marin School,
Sharon has created and directed college counseling and diversity programs in several
Bay Area schools. She has served as Director of College Counseling at Head-Royce
School and an Assistant Principal at KIPP King Collegiate High School. Sharon has been
an instructor at the UC Berkeley College and Career Counseling Certificate program, the
National Association of College Admissions Counselor (“NACAC”) summer programs for
college admissions, and has been a consultant for the College Board. She has also been
a member of accreditation teams and several national multicultural assessment teams for
the National Association of Independent Schools (“NAIS”). Sharon holds a Bachelor’s
Degree in English from Mills College and a Master of Educational Leadership from St.
Mary’s College.

Jonathan Kibera - Founding Board Member

Jonathan D. Kibera is an entrepreneur and angel investor with experience in strategy and
business development. He brings a deep understanding of technology, finance, and
business development to our team. In 2002, Jonathan founded an e-commerce company
named Mercantila that was eventually sold to Google. While at Google, he founded
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Google Express and Google Catalogs. In 1999, Jonathan was a product manager at
Epinions.com, an early consumer review site. Jonathan has served as an angel investor
at AngelList, an organization that connects investors with start-ups. He is now working on
launching a new business. Jonathan was born in Nairobi, Kenya, but now calls Mill Valley
home. He holds a bachelor’s degree in Economics from Harvard.

Ruth Rivera - Founding Board Member

Ruth serves as a clinic director of Marin Community Clinics in San Rafael, where she
coordinates operations for the clinic. Ruth grew up in San Rafael and is passionate about
closing health and education disparities in our community. Ruth has experience in
management, human resources, and community organizing. Ruth was a participant in the
San Rafael Chambers of Commerce Leadership Development Program. She is an active
member of the San Rafael community and teaches Sunday School at Iglesia Nueva
Jerusalen in Novato. Ruth is also the parent of a 12 year old son who hopes to attend
Ipso School.

Michele Hansen- Founding Board Member

Michele’s background combines experience in education, business and technology. After
teaching first grade in Poway Unified School District for three years, Michele joined Intel
Corporation, where she spent nine years in a variety of marketing, business development,
and management roles. Subsequently, she served as Senior Vice President for Products
and Services at the California Charter Schools Association. More recently, Michele co-
founded and led Activate Instruction, an internet-based nonprofit that provided quality free
content to the K-12 education market. Michele earned her BA in Political Science from
Claremont McKenna College, an MA in Education from Stanford and an MBA from the
Kellogg School of Management. Michele also serves as Vice President of Girard
Foundation, which supports innovation and systemic reform in K-12 education.

Cody Bartrug - Founding Teacher

Cody is a first generation college graduate from West Virginia. Understanding the role
education has in social mobility, he began his career as a high school chemistry teacher
in Poca, WV. He discovered that the culture of the community is a major driver in
perception of education. In order to understand the nuances of culture, Cody went on to
earn a Master of Arts in Intercultural Studies from Union University. During graduate
school, he worked with refugees in Oakland and ethnic-Chinese in Singapore. Cody has
served as a teacher in the subject areas of chemistry, physical science, integrated
science, and astronomy. Cody has experience using project based learning, competency
based grading, and blended instruction in his classes. He also holds a Bachelor of Arts in
Secondary Education from Marshall University.

Expertise Matrix

The chart below summarizes the experience and/or significant training of the founders,
Board members, and key consultants. Additional information about founders, board
members and key consultants can be found in Appendix 9.
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Real

Erin Ashley

Katy Foster

Ann
Waterman
Roy,
Volunteer
Board
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Jonathan
Kibera,
Volunteer
Board
Member

Michele
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Volunteer
Board
Member

Ruth Rivera,
Volunteer
Board
Member

Sharon
Cravanas,
Volunteer
Board
Member

Cody
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Volunteer
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Nick Driver,
Volunteer
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Volunteer
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Bryce
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EdTec
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advisors)

(paid)

Mark Cooper,
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Broker

(will be paid)

Jennie
Bartkowiak-
Shin, CCSA
(paid through
CCSA
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Janelle
Ruley,
Attorney at
Young,
Minney and
Corr

(paid
attorney)
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Community Outreach and Support

Members of the San Rafael community have demonstrated strong support for Ipso
School. As of June 23, 2016, we have conducted over 18 individual and small group
meetings with community and parent leaders from across the district. We have
participated in Marin Community Clinics’ Health Hubs to reach out to families in the Canal
neighborhood (“Canal”). We have held community engagement meetings to get input
from families and students at Pickleweed Community Center. We have also held 2 larger
meetings at Falkirk Cultural Center to share our vision and to solicit feedback from a wide
range of community members. We have reached out to families through sports leagues,
after school programs, and farmers’ markets.

We have collected over 313 petition signatures from parents who are meaningfully
interested in enrolling their children at Ipso School. Of these, 73 of these are parents that
have students that would be in our first class of 9" graders in the fall of 2017. These
signatures can be found in Appendix 1. We will continue to outreach as we progress
through the planning and start-up phases. Please refer to Element G for information
regarding community meetings held thus far as well as a student recruitment plan. In
addition, Appendix 2 shows sample distribution materials shared within the community in
English and Spanish.

In addition to strong support from families, we have received strong support from a
number of community leaders. Please see Appendix 3 for letters of support from
Dominican University’s Department of Education, Marin Community Clinic’s CEO Linda
Tavaszi, EdgeMakers, and Community Heroes Program leaders.

Strong collaboration and ongoing communication with our parents and community
members will allow us to provide the supports and opportunities our students need to be
successful in four-year universities, their careers, and active members to their
communities. We are in the process of starting parent committees on the topics of school
culture and academics, fundraising, facilities, and community partnerships. These
committees will help us get input from our families to best address their students’ needs
and realize our school model.
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Element A: Educational Program

Governing Law: The educational program of the school, designed, among other things,
to identify those pupils whom the school is attempting to educate, what it means to be an
“educated person” in the 21 century, and how learning best occurs. The goals identified
in that program shall include the objective of enabling pupils to become self-motivated,
competent, and lifelong learners. Education Code Section 47605(b)(5)(A)(i)

The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described
in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature
of the program operated, by the charter school, and specific annual actions to achieve
those goals. A charter petition may identify additional school priorities, the goals for the
school priorities, and the specific annual actions to achieve those goals. Education Code
Section 47605(b)(5)(A)(ii)

If the proposed school will serve high school pupils, a description of the manner in which
the charter school will inform parents about the transferability of courses to other public
high schools and the eligibility of courses to meet college entrance requirements. Courses
offered by the charter school that are accredited by the Western Association of Schools
and Colleges may be considered transferable and courses approved by the University of
California or the California State University as creditable under the “A” to “G” admissions
criteria may be considered to meet college entrance requirements. Education Code
Section 47605(b)(5)(A)(iii)

Mission and Key Elements of Ipso School

Mission

The mission of Ipso School is to empower innovators to change the world. Our mission
implies our core beliefs - that we are empowering students to take charge of their own
learning; that innovation is a necessary trait in a global citizen ready to make positive
contributions to the world; and that empowered change agents look to find innovative
solutions, making the world better. Specifically, we see our graduates as global citizens
with the adaptability, creativity, and knowledge necessary to contribute to their
communities, locally, nationally, and internationally.

Key Elements of Ipso School

High standards of achievement for all students

Education is the foundation for a more just society. We will ensure that our diverse
students will develop the knowledge, skills and character traits necessary to be successful
in a four-year college and beyond.
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Diversity

All students benefit from learning in a diverse community. Solving complex, global
problems requires cultural understanding, empathy and the ability to learn and work with
others from diverse backgrounds.

Real world problem solving

All students are powerful problem solvers and are capable of making positive change
now. We will blur the lines between school and the real world. Through mentorships,
internships, and partnerships, our community will to tap into our students' genius to find
creative solutions to modern problems. As students grow their networks of relationships,
they will be more empowered to take on greater challenges.

Equity and social justice

We are committed to enrolling a diverse student body and will ensure access to our
charter school for all students in Marin County. We are committed to serving the
traditionally underserved students in our community, in particular low-income students
and English learners, and will make dedicated efforts in outreach and recruiting. In
addition, we will ensure equity for all learners once they are Ipso students through
culturally responsive pedagogy; open access of courses; and heterogeneous groupings.
Students will question existing systems and structures to make our world more just and
inclusive.

Personalized learning

Students have a wide range of skills, knowledge and passions. We will empower students to
direct their own learning through a blended learning model that includes interdisciplinary
project based learning; 1:1 technology; competency-based learning; and small learning
communities. Within these structures, students will have the freedom to pursue their passions
while mastering core content. Differentiated instruction, targeted supports and flexible uses
of time and space will ensure that all students are challenged and engaged.

Collaboration

Our structures ensure that there are multiple opportunities for collaboration and
developing communities of practice at all levels of the Charter School. Students, teachers
and community members will be given the tools and time to collaborate with each other
to deepen thinking and enhance learning.

Community partnerships

We will leverage our location in a center of innovation and entrepreneurship to create
partnerships with businesses and educational institutions that support student learning
through participation in real-world experiences and problem solving. We will actively
engage parents and community members throughout the creation and development of
the Charter School. Parents and community members will serve as advisors and mentors
throughout our system.
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Continuous learning

We will foster innovation and creative problem solving by students and staff through a
process of continuous learning. Systems for reflection and innovation will be applied in all
levels of the Charter School, from its creation to the curriculum; from classrooms to
teacher collaboration. We will promote a culture that supports curiosity and risk-taking.

Shared learning

In addition to continuous learning within the Charter School, we will position ourselves as
a lab school for the greater education community, particularly Marin County. Teachers
and other educators will be able to observe and participate in our work, taking back the
components that are interesting to them in their contexts. This will allow us to share
knowledge we gain as we develop our models, and will allow us to be a hub where
educators can learn while doing, expanding opportunities for teachers and students
across the county and beyond.

Social and Emotional Learning

In order for students to become active and engaged global citizens, they need to have
the knowledge, attitude and skills necessary to navigate their emotions and relationships,
learning how to have empathy, make positive decisions, persist through challenges and
make difficult decisions. Ipso’s model includes explicit instruction, assessment and
development of social and emotional skills through projects, advisory sessions,
community connections, and strategic supports.

Strategic supports

Strategic supports are necessary in the social emotional as well as the academic realm.
In order to fulfill the promise that all students learn at high levels, we will need to ensure
that students’ fundamental needs are met first. By connecting students and their families
to community resources and services, we will make sure that our students can thrive as
they engage in school each day.

For a more detailed description of each of these components, please see the section titled
How Learning Best Occurs.

Target Student Population

The city of San Rafael is home to many of the underserved students of Marin County, is
the largest city in Marin County with a population of nearly 60,000, and is the most diverse
city in Marin County. Ipso’s model is designed to serve all students, and we claim diversity
as one of our core values. Ipso School will seek to enroll a student population that mirrors
the demographics of the San Rafael City High School District, and will make particular
efforts to recruit economically disadvantaged students. According to California
Department of Education,’ the student body attending District high schools in the San

! Enrollment Data for the San Rafael City High School District. California Department of Education Data
Quest. Web.
<http://datal.cde.ca.gov/dataquest/Enroliment/EthnicEnr.aspx?cChoice=DistEnrEth&cYear=2014-
15&cSelect=2165466--
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Rafael City High School District is 42% Socioeconomically Disadvantaged, 17% English
Learners, 53% Hispanic or Latino, 36% white, 5% Asian, 2% African American, <1%
American Indian, <1% Pacific Islander, and <1% Filipino. Students needing Special
Education services made up 7.1% of all 9-12 students attending high schools in the San
Rafael City High School District?®.

Number of Students Served

Ipso School will grow to serve students in grades nine to twelve from throughout the San
Rafael City High School District and students from outside the District, as space allows.

In the Charter School’s first year, 2017-2018, our financial model reflects an assumption
of 132 students in ninth grade. In the following year, students will split into two combined
9th/10th grade cohorts of 132 students each. Our target enroliment will be 264 students
by year two of operation. Ipso School will reach its full enroliment in the Charter School’s
fourth year, 2020-2021, with 528 students, as represented in Table 1 below.

San%20Rafael%20City%20High&TheCounty=&clLevel=District&cTopic=Enrollment&myTimeFrame=S&c
Type=ALL&cGender=B>

*Data compiled from San Rafael High School and Terra Linda High School's 2014-2015 School
Accountability Report Cards found at:

<http://www.srcs.org/cms/resources?d=x&folder group id=1229223244065&id=1453106222438&group i
d=1229223244065>
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Table 1. Ipso School Projected Enroliment 2017-2022

IPSO SCHOOL PROJECTED ENROLLMENT

Grade Anticipated Anticipated Anticipated Anticipated Anticipated
Level Enrollment Enrollment Enrollment Enrollment Enrolliment
Year 1 Year 2 Year 3 Year 4 Year 5
2017-2018 2018-2019 2019-2020 2020-2021 2021-2022
9 132 132 132 132 132
10 132 132 132 132
11 132 132 132
12 132 132
Totals 132 264 396 528 528

Community Need for the Proposed Charter School

Need for College Preparatory Academics

Marin County has wide disparities in education, health, and income. According to A
Portrait of Marin: Marin County Human Development Report® commissioned by the Marin
Community Foundation in 2012, a resident of the town of Ross will live 7.5 years longer,
is 5 times more likely to have a bachelor’s degree, and will earn $40,000 more per year
than a resident of the Canal. In education, the achievement gap measured in
Standardized Testing and Reporting (“STAR”) test scores is stark in Marin County as well,
with 78% of white students and 75% of Asian students scoring proficient or above in 11th
Grade English Language Arts (“ELA”) in 2013, with only 34% of Latinos and 27% of
African American students scoring proficient or above®. In the San Rafael City High
School District, these disparities are just as wide. On the same 2013 English Language
Arts test in the San Rafael City High School District, 81% of white students and 77% of
Asian students were proficient or advanced while only 29% of Latino students and 39%
of African American students were proficient or advanced. Large disparities also exist
according to socioeconomic status. While 77% of students who are not socioeconomically

® A Portrait of Marin: Marin County Human Development Report. 2012. Web.
<http://www.measureofamerica.org/docs/APOM Final-SinglePages 12.14.11.pdf>

#2013 Standardized Testing and Reporting Data from the California Department of Education. Web.
<http://star.cde.ca.gov/star2013/SearchPanel.aspx?IstTestYear=2013&lIstTestType=C&lstCounty=21&Ist
District=65466-000&IstSchool=&IstGroup=5&IstSubGroup=78>
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disadvantaged scored proficient or advanced on the 2013 11th Grade English Language
Arts test, only 27% of socioeconomically disadvantaged students scored proficient or
advanced. The same disparities in achievement are also seen in the California
Assessment of Student Performance and Progress (“CAASPP”) results from 2015 as
shown below. As with the STAR tests, these gaps are significantly greater than statewide
achievement gaps. See Tables 2 - 8 for a summary of achievement data from the 2013
California Standards Test (“CST”) in the San Rafael City Schools, Marin County and the
State of California®, and the 2015 CAASPP results from the San Rafael City High School
District and Marin County®. Students identified as American Indian, Filipino, Pacific
Islander, and two or more races are not reflected in this data because the sample sizes
are too small to make meaningful comparisons.

® 2013 Standardized Testing and Reporting Data from the California Department of Education. Web.
<http://star.cde.ca.gov/star2013/SearchPanel.aspx?IstTestYear=2013&lIstTestType=C&lstCounty=21&Ist
District=65466-000&IstSchool=&IstGroup=5&IstSubGroup=78>

®2015 CAASPP Results from the California Department of Education. Web.
<http://caaspp.cde.ca.gov/sb2015/Search?ps=true&listTestYear=2015&IstTestType=B&IstCounty=21&Ist
District=00000&IstSchool=0000000>
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Table 2: San Rafael City Schools STAR Test Data 2013

Percent of students scoring proficient or advanced by ethnic group and economic status

White Asian Black or Hispanic or Not Economically Economically Percentage
African Latino Disadvantaged Disadvantaged Points Difference
American Between Not

Economically
Disadvantaged
and
Disadvantaged
Students

Grade 11 81% 77% 39% 29% 77% 27% 50%

CST-

English

Language

Arts

Grade 10 88% 86% N/A 31% 83% 29% 54%

CST- Life

Science

Grade 7 81% 100% N/A 51% 81% 51% 30%

CST-

Mathemati

CS

N/A: Data not significant enough to report.

Table 3: Marin County STAR Test Data 2013

Percent of students scoring proficient or advanced by ethnic group and economic status

White Asian Black or Hispanic or | Not Economically Percentage Points
African Latino Economically Disadvantaged | Difference Between
American Disadvantaged Not Economically
Disadvantaged and
Disadvantaged
Students
Grade 11 78% 75% 27% 34% 75% 31% 44%
CST-
English
Language
Arts
Grade 10 81% 83% 34% 35% 80% 34% 46%
CST- Life
Science
Grade 7 77% 83% 25% 42% 7% 41% 36%
CST-
Mathematic
S
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Table 4: California Statewide STAR Test Data 2013

Percent of students scoring proficient or advanced by ethnic group and economic status

White Asian Black or Hispanic or Not Economically Percentage
African Latino Economically Disadvantaged Points Difference
American Disadvantaged Between Not
Economically
Disadvantaged
and
Disadvantaged
Students
Grade 11 62% 70% 32% 36% 62% 35% 27%
CST-
English
Language
Arts
Grade 10 71% 7% 36% 42% 69% 43% 26%
CST- Life
Science
Grade 7 65% 79% 33% 42% 67% 42% 25%
CST-
Mathemati
cs
Table 5: San Rafael City High School District CAASPP Results 2015
English/Language Arts - 11th Grade
White Asian Black or Hispanic *Not *Econ- Not English
African or Latino Econ- omically English Learner
American omically | Dis- Learner
Dis- advantag
advanta | ed
ged
Standard 45% 32% 6% 9% 40% 7% 39% 0%
Exceeded
Standard 31% 45% 50% 26% 34% 26% 33% 1%
Met
Standard 13% 18% 28% 25% 14% 27% 15% 14%
Nearly
Met
Standard 8% 5% 11% 30% 9% 30% 9% 61%
Not Met

*Note disparities in students who have met or exceeded standards between “not
economically disadvantaged” and “economically disadvantaged students.
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Table 6: San Rafael City High School District CAASPP Results 2015 Math - 11th

Grade
White Asian Black or Hispanic *Not *Econ- Not English
African or Latino Econ- omically English Learner
American omically | Dis- Learner
Dis- advantag
advanta | ed
ged
Standard 21% 17% 5% 2% 18% 2% 18% 0%
Exceeded
Standard 26% 39% 5% 14% 27% 11% 24% 2%
Met
Standard 26% 13% 32% 19% 26% 16% 28% 4%
Nearly
Met
Standard 26% 30% 42% 58% 27% 62% 28% 78%
Not Met

*Note disparities in students who have met or exceeded standards between “not
economically disadvantaged” and “economically disadvantaged students.

Table 7: Marin County CAASPP Results 2015 English/Language Arts - 11th Grade

White Asian Black or Hispanic *Not *Econ- English English
African or Latino Econ- omically Only Learner
American omically | Dis-
Dis- advantag
advanta | ed
ged
Standard 46% 44% 7% 14% 44% 9% 43% 0%
Exceeded
Standard 33% 31% 40% 30% 34% 28% 34% 3%
Met
Standard 12% 13% 28% 27% 13% 29% 13% 17%
Nearly
Met
Standard 7% 11% 21% 24% 7% 27% 8% 63%
Not Met

*Note disparities in students who have met or exceeded standards between “not
economically disadvantaged” and “economically disadvantaged students.
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Table 8: Marin County CAASPP Results 2015 Math - 11th Grade

White Asian Black or Hispanic *Not *Econ- English English
African or Latino Econ- omically Only Learner
American omically | Dis-
Dis- advantag
advanta | ed
ged
Standard 28% 37% 3% 5% 28% 3% 39% 0%
Exceeded
Standard 29% 26% 5% 18% 29% 14% 27% 4%
Met
Standard 21% 18% 28% 24% 22% 21% 23% 5%
Nearly
Met
Standard 20% 20% 56% 47% 20% 55% 22% 75%
Not Met

*Note disparities in students who have met or exceeded standards between “not
economically disadvantaged” and “economically disadvantaged students.

According to the Portrait of Marin: Marin County Human Development Report, “[m]ore
than ever before, more education is the surest route to a higher income.” American adults
today who did not complete high school typically earn about $18,000 annually; while
college graduates earn $47,000. Support for every young person in Marin to obtain a
college degree would be the most worthwhile investment for increasing living standards.””
In order for our young people to be admitted to public universities such as the University
of California (“UC”) and California State University (“CSU”) systems, students must
complete the UC “a-g” subject requirements. Graduation requirements in Marin County
High School districts, including San Rafael City High Schools, do not align with these
requirements, so not all graduates are eligible or prepared. Again, there are significant
disparities in students meeting the UC “a-g” subject requirements upon graduation. See
Table 9 for a comparison of graduates by ethnicity who have completed all the courses
required for UC and CSU entrance.® Moreover, graduation rates also vary widely by
ethnicity. According to San Rafael High School's School Accountability Report Card
(“SARC”) from 2014, 55% of Latino students who started their 12th grade school year at
San Rafael High School subsequently graduated, while it is estimated that 81% of Latino
students graduated statewide. Data is similar at Terra Linda High School with 57% of
Latino Students graduating who attended at the beginning of their 12th grade year.’

" A Portrait of Marin: Marin County Human Development Report. 2012. p. 48 Web.
<http://www.measureofamerica.org/docs/APOM Final-SinglePages 12.14.11.pdf>

® 12th Grade Graduates Completing All Courses Required for U.C. And/or C.S.U. Entrance by District and
Ethnicity. Statewide Graduation Numbers. Web.-
<http://data1.cde.ca.gov/dataguest/GraduateReporting/GraduatesByEth.aspx?cYear=2013-
14&cGender=B&cType=All&cGroup=G12&cChoice=CoGrdbyEt1&TheCounty=21%2cMarin

? San Rafael City Schools School Accountability Report Cards. Web.
<http://www.srcs.org/cms/resources?d=x&folder group id=1229223244065&id=1453106222438&group i
d=1229223244065>
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Table 9: Marin County 12th Grade Graduates Completing All Courses Required
for UC and CSU Entrance in 2014

Black or
Marin County African Hispanic or
Wide White Asian American Latino Total
n=1292 n=119 n=61 n=477 n =2066

Marin County 74% 80% 33% 32% 63%
Wide
Novato Unified 59% 70% 41% 25% 50%
School District
Tamalpais Union 83% 87% 40% 58% 80%
High School
District
San Rafael City 74% 7% 20% 29% 51%
Schools

n= number of students

The data from Tables 2-9 demonstrate that a significant number of students attending
public high schools in the San Rafael area are unlikely to gain entrance into a four-year
college or university. We believe that all children, regardless of the circumstances into
which they are born, deserve the opportunity to receive a rigorous, college-preparatory
public education that equips them to pursue whatever professional paths they choose.
One of San Rafael City School District’s goals is to ensure that, “Each student receives
rigorous instruction and support and is held to high expectations so that they can foster
critical thinking, collaboration, creativity, and communication skills in order to master the
Common Core State Standards (“CCSS”) while continuing to be college, career and
community ready.”® We believe that in order to achieve this goal, San Rafael City High
School District would benefit from a charter school like Ipso that uses different educational
approaches to personalize learning to meet the educational needs of all students and to
address the striking achievement gap that exists. Ipso School will provide a rigorous
education that prepares all students to succeed in college by ensuring that each student
has developed the knowledge, skills, mindsets and networks they need. In a community
with resources such as ours, we need to provide more equitable opportunities for students
within our education system so that these achievement gaps narrow and we build a more
prosperous community.

°San Rafael City School’'s Website. About Us. Web. <http://www.srcs.org/about-srcs>
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Need for 21st Century Skill Development

Ipso School believes that our students’ wide range of lived experiences can become a
powerful asset in preparing students for the 21st Century workplace.'" In a 2006 employer
survey, the Bureau of Labor Statistics found that five ‘applied’ skills (critical
thinking/problem  solving, oral = communications, written = communications,
teamwork/collaboration, and diversity) were ranked consistently more important than
content knowledge or expertise.” Similar work since then has produced similar findings;
in September 2015, for example, a public-private consortium found that the “4C’s”
(creativity, critical thinking, communication, and collaboration) are the most important
priorities for student readiness in the modern workplace.™ Ipso believes that a model of
instruction that empowers students to learn from and alongside one another in the same
classroom will equip all graduates to work successfully with diverse teams in a
collaborative, 21st century workplace.

How We Will Meet the Needs of Our Target Population

The needs of Ipso’s target population are great. As evidenced by the data above, we
believe that the current public education options are not meeting the needs of all students
in the San Rafael area. The needs of our target population go beyond the academic realm.
In Robert Putnam’s Our Kids: The American Dream in Crisis™, the relationship between
socioeconomic status and the number of community connections is observed.
Extrapolated from the research, Graph 1 represents the relationship between
socioeconomic status (“SES”) and the types of mentors a student would have, and Graph
2 showcases the relationship between education and types of connections one would
have. These graphs demonstrate the need for students in our target population to develop
more and stronger connections that will result in mentorship relationships that will benefit
the students throughout their lives.

" Freire, Paulo. Pedagogy of Freedom: Ethics, Democracy, and Civic Courage. Lanham: Rowman &
Littlefield, 1998. Print.

2vAre They Really Ready To Work? Employers’ Perspectives on the Basic Knowledge and Applied Skills
of New Entrants to the 21st Century U.S. Workforce." Partnerships for 21st Century Learning, 2006. Web.
10 Sept. 2015. <http://www.p21.org/storage/documents/FINAL_REPORT_PDF09-29-06.pdf>.

3 "p21 Research Briefs on 4Cs llluminate Classroom Interventions to Boost Creativity, Critical Thinking,
Communication, and Collaboration - P21." . Partnership for 21st Century Learning, 1 Sep. 15. Web. 1
Oct. 2015.

14 Putnam, Robert D. Our Kids: the American Dream in Crisis. New York, NY: Simon & Schuster, 2015.
Print.
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Graph 1: Socioeconomic Status (“SES”) and Percent of Youth with Mentors
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Graph 2: Levels of education (High School or Bachelor’s Degree or Higher) and
Types of Connections.
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Type of Connection

As indicated in these graphs, social networks and future success are closely related. As
a person’s network of relationships expand with people in various levels of positional
authority and privilege, opportunities expand as well.

Ipso School will be a place where students will make connections not only with teachers
and peers but also with entrepreneurs, business owners, professionals, and others in the
community. We have designed the Charter School to combine grades 9 and 10 while
maintaining the same teachers in a two-year cycle. This will allow students to build deeper
relationships with their teachers, as well as making connections with older students.
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Ipso is also designed to integrate the community into the curriculum through projects
designed around the community’s needs. Students will use a design thinking approach to
engage with the community in order to understand the need and design a solution.
Through this process, we believe students will gain community connections that will
continue to affect their future endeavors. Students will also make connections with local,
national and global community members in the Innovate Lab through their interest-driven
projects. The intention is for students to find their passions which will lead to opportunities
of further exploration within school or outside of school through internships.

In accordance with our mission and beliefs, all students will graduate meeting UC/CSU
“a-g” subject requirements. While we believe that a four-year college is not the path for
every student, we do believe that students must have the opportunity to choose upon
graduation. Our model is one without tracking, in which all students reach their goals
through individualized support within heterogeneous classes. We will accomplish this
through flexible use of time within co-teaching environments, competency based grading,
project based learning, blended instruction and strategic supports such as additional
English Language Development (‘ELD”) time and mathematics support time when
necessary.

To improve scores on California state assessments, we believe contextualizing content
will improve proficiency for all students. Teaching through a project based learning model
allows for students to not only grasp the content but increase application to other
scenarios. For mathematics, a comparison between schools that implement PBL and
more traditional schools showcases that students in the PBL model outperform students
in the traditional model in a variety of outcomes'. Also, students in a PBL model for
English Language Arts not only build their speaking skills, but develop deep thinking that
the standards require’®.

Our blended learning approach will help us meet the needs of each individual student,
building on strengths and filling in gaps in learning. Blended learning is defined by the
Clayton Christensen Institute as “a formal education program in which a student learns:
At least in part through online learning, with some element of student control over time,
place, path, and/or pace.”"” At Ipso School, students and teachers will use technology as
a tool to support the learning for each student. Blended learning makes it more feasible
for different activities to happen concurrently, because students can take more control
over their learning. Instead of a teacher teaching the same content at the same pace,
teachers may work with small groups or individuals, providing them the supports students
need when they need it. In addition to the usual classroom uses of digital technology, we
will use it to diagnose gaps, provide formative assessment results quickly, and to create
personalized playlists that students can access to support acquisition of foundational

'® Condliffe, Barbara. “Project-Based Learning: A Literature Review.” Lucas Education Foundation (2015):
48-49.

'® Larmer, John, and John R. Mergendoller. "Speaking of Speaking." Education Leadership 70.4 (2012):
74-76. Web.

" “What is Blended Learning?” From The Clayton Christensen Institute. Web.
<http://www.christenseninstitute.org/blended-learning/>
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knowledge. Blended learning allows teachers freedom to use their knowledge and skills
in more targeted and meaningful ways, and allows students to direct the time, location
and pace of their own learning.

Finally, we will also serve the needs of our target populations by addressing some barriers
to education that exist due to trauma, differences in opportunities, and discrepancies in
health care through a focus on social emotional learning outcomes, defined and described
in the section below.

What it Means to Be an Educated Person in the 21st Century

The National Association of Colleges and Employers published the 2014 list of the top 10
skills employers were looking for when hiring a college graduate. These skills are
necessary for a person to be educated in the 21% century. The top five skills were:

Ability to work in a team structure

Ability to make decisions and solve problems

Ability to communicate verbally with people inside and outside an organization
Ability to plan, organize and prioritize work

Ability to obtain and process information®

aRrwON =

Ipso School structure explicitly addresses student acquisition of all of those skills, with
our problem-based learning focus, and our student-centered curriculum that allows and
encourages students to take ownership of prioritizing their work, understanding what
information they need to make decisions, and collaborating with a team to learn and
create. Through this system we move from a compliance-oriented structure where
students earn points for turning papers in on time to a structure in which we explicitly help
students develop the skills of agency, collaboration, critical thinking and creativity in the
context of real work.

In Tony Wagner’'s book, Creating Innovators: The Making of Young People Who Will
Change the World, he argues that there is “near consensus on the importance of
innovation in today’s economy.”’® However, our current education system does not
nurture innovation. Instead, as Wagner asserts, we emphasize individual achievement
over collaboration; specialization over multi-disciplinary learning; risk avoidance over trial
and error; consuming over creating; and extrinsic over intrinsic motivation. At Ipso School,
our guiding principals are: Challenge, Connect, and Create. We believe that in order for
students to be prepared for their futures, students need to be challenged, connect and
collaborate with others, and create innovative solutions to problems. Students will be
encouraged to take risks, and learn from mistakes in an effort to continually improve. See
Appendix 2 for an overview of these guiding principles in our community outreach
materials.

18 Adams, Susan. "The 10 Skills Employers Most Want in 2015 Graduates." Forbes. Forbes Magazine, 12
Nov. 2014. Web. 15 Oct. 2015.

9 Wagner, Tony, and Robert A. Compton. Creating Innovators: The Making of Young People Who Will
Change the World. New York: Scribner, 2012. Print.
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There are many lists and ideas about what constitutes “21st century learning,” and what
students need to know and be able to do. Perhaps the most comprehensive comes from
the Partnership for 21st Century Learning®® (P21), which consulted educators and
business people, and created a list of 21st Century Student Outcomes they have
determined were necessary for success. Below we outline what those are and how Ipso’s
model ensures students are prepared.

21° Century Student Outcomes

All Ipso students will meet University of California’s “a-g” subject requirements upon
graduation, and will thus have access to the key subjects necessary for success in the
21% Century. We believe that the Common Core State Standards,”' adopted by the state
of California, provide a good framework for core competencies in ELA (including how it is
applied in the social sciences) and math. The framework scaffolds the standards from
kindergarten through 12th grade, starting with the anchor standards for college and career
readiness. In addition, our curriculum is structured around the Next Generation Science
Standards (“NGSS”).?2 For more information about our curriculum, please see the section
titled Curriculum and Instructional Design. In addition to knowledge, students will develop
skills such as communication, collaboration, critical thinking, creativity and agency. They
will also be versant in the following themes recommended by P21:

e Global Awareness
o Ipso’s core curriculum will be taught through a global lens. Global
awareness is a core value at our charter school.
e Financial, Economic, Business and Entrepreneurial Literacy
o Students will take typical economics classes and gain entrepreneurial
literacy as they work with local organizations to improve their understanding
of what it takes to turn an idea into reality.
e Civic Literacy
o Through projects, students will develop connections with the community,
including civic leaders. They will come to understand the local political
processes, and how they relate to national and international governances.
e Health Literacy
o Ipso has a strong collaborative relationship with Marin Community Clinics.
Students will have opportunities to learn from work at the clinics to
contextualize learning and provide internships to students. Depending upon
our school site, we would like to develop our relationship with MCC further
to provide students with health care on our campus.
e Environmental Literacy
o It is impossible to have Global Awareness that does not include
environmental literacy. In addition, all Ipso students will study science with
embedded environmental problems.

%0 "Eramework for 21st Century Learning - P21." Framework for 21st Century Learning - P21. Partnership
for 21st Century Learning, n.d. Web. 29 Dec. 2015. http://www.p21.org/our-work/p21-framework

2! Gommon Core State Standards. www.corestandards.org

22 The Next Generation Science Standards. www.nextgenscience.org
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Learning and Innovation Skills

For students to be lifelong learners, they must develop skills such as creativity and
innovation, critical thinking and problem solving, communication, collaboration and
agency. Ipso’s project-based learning model ensures that students develop these skills.
Section VI, below, which addresses Curriculum and Instructional Design, provides details
on how interdisciplinary project based learning will be used in our core instruction period.
It also explains how students will have time to follow their passions during Innovate Lab
to become self-motivated, competent and lifelong learners. Through the Innovate Lab
period, students will learn the skills of design thinking and will develop their critical thinking
and problem solving abilities. They will also build these skills during their core instruction
period. These skills will be assessed and strengthened using schoolwide proficiency
scales that clearly define expectations and are reported through our learning
management system.

Information, Media and Technology Skills

As a 1:1 charter school (one device to each student), Ipso will explicitly ensure that all
students have the skills to use technology as a tool to enable their learning. While young
people have a facility with technology devices, they don’t always have the knowledge and
skills to use them in the most effective way. We appreciate the work of Alan November,
and his First 5 Days of Learning that helps educators ensure they, “set.the stage for
engaged global learning.”®® We need to be explicit in helping students understand how to
access the nearly infinite amount of information available today, and not only how to ask
the good questions, but to use hardware and software to help them organize and utilize
the information they do find. Skills need to be taught, learned and practiced. This will hold
true for Ipso teachers as well, as they learning a new way for collaborating and utilizing
technology.

Life and Career Skills
As stated above, many of the 21st century skills are life and career skills. Specifically,
P21 asserts that students need to cultivate:

Flexibility and Adaptability
Initiative and Self-Direction
Social and Cross-Cultural Skills
Productivity and Accountability
Leadership and Responsibility

Ipso’s use of project and problem-based learning offers students the best setting in which
to develop these skills. Through explicit instruction on the design thinking process as well
as descriptive skills progressions, with ample formative assessment and feedback,
students will develop these necessary skills.

Our society needs to solve global issues of poverty, exponential population growth,
drought, and pandemics. In our charter school, students will learn how to tap into their

2B vEirst 5 Days of School for Educators." November Learning. November Learning, n.d. Web. 29 Dec.
2015. http://novemberlearning.com/educational-resources-for-educators/first-5-days-of-school/
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own creativity and build knowledge and skills with the support of collaborative teams of
teachers. As students take on challenging issues, they will develop the knowledge, skills,
mindsets, and networks to solve their problems.

To be educated means to understand how to create innovative approaches to solving
problems, but also to constantly learn from feedback, adjusting technique as you go. A
good analogy to consider is basketball. We might start instructing with teaching
rudimentary skills, but we would never wait until students have mastered each component
of the game until we allowed them to play. Rather, we allow them to play and coach and
facilitate within the context of the game, addressing skills gaps with drills and clinics
between games. Students learn from the coaching, but also from the experience of
playing - and failing - in the game. A player who quits every time the ball is stolen from
her will not learn. A player who comes to realize, through feedback, observation and
coaching, the conditions that exist when the ball is stolen, will learn how best to avoid that
pitfall in the future.

We need to ensure that all students, regardless of background, become metacognitive
and self-directed in their learning. These habits will be explicitly modeled for students,
with the goal of ensuring that each student gets the support they need to function and
take increasing levels of agency over their own learning. At Ipso, students will
contemplate who they are, what they think, and what their purpose is in life, so that they
may develop the intrinsic motivation necessary to be successful and make a positive
impact on their community.

In addition to developing habits of success, we believe that core content knowledge is
important. Much has been made of the question about what is important to know in the
age of Google. We believe that foundational knowledge is key to allowing students to be
able to make the connections between nodes of information, and allowing them to use
that knowledge in innovative ways. Math and English literacy are critical, not only to get
along in the world, but as gatekeepers to higher education. Our blended learning plan
ensures that every student will get the foundational skills and knowledge that they need
in math and English, but not at the expense of other subjects. In order for students to
contemplate themselves as humans to develop empathy and persistence, as well as to
become global citizens who understand the interconnectedness of all people, they will
also need foundational knowledge in science, social science, and the arts. As Nicholas
Kristof recently argued, “Our world is enriched when coders and marketers dazzle us with
smartphones and tablets, but, by themselves, they are just slabs. It is the music, essays,
entertainment and provocations that they access, spawned by the humanities, that
animate them — and us.”®

Social Emotional Learning

To become active and engaged global citizens, students need to have the knowledge,
attitude and skills necessary to navigate their emotions and relationships. They must
learn how to have empathy, make positive decisions, persist through challenges and
make difficult decisions. Ipso’s model includes explicit instruction, assessment and

A Kristof, Nicholas. "Don’t Dismiss the Humanities." The New York Times. The New York Times, 13 Aug.
2014. Web. 17 Oct. 2015.
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development of social and emotional skills through projects, advisory, community
connections, and strategic supports.

In a meta-analysis of 213 studies, Durlak, et al. found that explicit social emotional
learning led to students having more positive attitudes towards themselves, others, and
schooling, as well as decreased behaviors that inhibits learning and school success.?
Ipso’s program focuses on helping students define the social emotional learning (“SEL”)
competencies, defined below:

Self-awareness: The ability to accurately recognize one’s emotions and thoughts
and their influence on behavior. This includes accurately assessing one’s strengths
and limitations and possessing a well-grounded sense of confidence and optimism.
Self-management: The ability to regulate one’s emotions, thoughts, and
behaviors effectively in different situations. This includes managing stress,
controlling impulses, motivating oneself, and setting and working toward achieving
personal and academic goals.

Social awareness: The ability to take the perspective of and empathize with
others from diverse backgrounds and cultures, to understand social and ethical
norms for behavior, and to recognize family, school, and community resources and
supports.

Relationship skills: The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. This includes communicating
clearly, listening actively, cooperating, resisting inappropriate social pressure,
negotiating conflict constructively, and seeking and offering help when needed.
Responsible decision making: The ability to make constructive and respectful
choices about personal behavior and social interactions based on consideration of
ethical standards, safety concerns, social norms, the realistic evaluation of
consequences of various actions, and the well-being of self and others.?®

Ipso’s model ensures that students implicitly and explicitly will practice and learn those
competencies to support their ongoing success through their collaborative work in
projects, individual goal-setting with personalized learning plans, and pursuing their
passion projects through the Innovate Lab and internship opportunities.

% Durlak, Joseph A., Roger P. Weissberg, Allison B. Dymnicki, Rebecca D. Taylor, and Kriston B.
Schellinger. "The Impact of Enhancing Students’ Social and Emotional Learning: A Meta-Analysis of
School-Based Universal Interventions." Child Development 82.1 (2011): 405-32. Web. 16 Feb. 2016.
<http://www.wondergrovelearn.com/wp-content/uploads/2014/02/The_impact_of -
enhancing_students_social_and_emotional_learning.pdf>.

% From “The Collaborative for Academic, Social, and Emotional Learning (CASEL),” <www.casel.org>
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How Learning Best Occurs

Ipso School’s unique learning model is founded on the principles outlined below and
focuses on the goal of enabling students to become self-motivated, competent and
lifelong learners.

Principle 1: High Expectations Lead to High Achievement for All Students

In 1968, Robert Rosenthal and Lenore Jacobson published a study that explored the
effect of higher expectations on student performance. In their study, teachers that were
led to expect greater performance from their students had improved performance
compared to their peers. Similarly, students whose teachers have low expectations of
them tend to achieve less than their peers. This phenomenon, known as the Pygmalion
Effect, describes how biases that influence a person’s performance can lead to self-
fulfilling prophecies.?” At Ipso, all students will be expected to develop the knowledge and
skills necessary to be successful in a four-year college/university and career of their
choice. We believe the best education for the highest achieving students is the best
education for all.

While we know that all students are capable of achieving at high levels, we also know
that each student will require specific supports to scaffold and extend their learning. If a
student has already mastered concepts, teachers will help the student apply their
knowledge at deeper levels or help the student push forward in their learning. When
students come to our charter school lacking prerequisite knowledge, we will provide them
with the foundational knowledge and skills they need to accelerate their learning.
Teachers at Ipso will provide students with appropriately challenging lessons and
interventions to support each student. Learning happens when a learning experience is
just beyond the student’s independence level, or her zone of proximal development.® As
described in the “Curriculum and Instructional Design” section below, our learning model
has a variety of embedded structures that allow students and teachers to personalize
learning experiences. Through variable use of instructional time and targeted
interventions, we will ensure that all students learn at high levels.

Principle 2: Teaching and Learning Needs to be Visible

According to John Hattie’s book, Visible Learning: A Synthesis of Over 800 Meta-
Analyses Relating to Achievement, “teachers need to know the learning intentions and
success criteria of their lessons, know how well they are attaining these criteria for all
students, and know where to go next in light of the gap between students’ current
knowledge and understanding and the success criteria (Hattie, p. 239).”%° Ipso teachers
will powerfully organize learning goals to help students acquire knowledge, make

" Rosenthal, Robert, and Lenore Jacobson. Pygmalion in the Classroom: Teacher Expectation and
Pupils' Intellectual Development. New York: Holt, Rinehart and Winston, 1968. Print.

% Vygotskil, L. S., and Michael Cole. Mind in Society: The Development of Higher Psychological
Processes. Cambridge: Harvard UP, 1978. Print.

# Hattie, John. Visible Learning: A Synthesis of over 800 Meta-analyses Relating to Achievement.
London: Routledge, 2009. Print.
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meaning of knowledge, and apply knowledge to new contexts. Teachers will develop
learning goals and proficiency scales that are aligned to the Common Core State
Standards, Next Generation Science Standards, and the California History-Social
Science Content Standards. At all times, students should know what they are learning
what their next steps in their learning process are.

Learning is an incredibly personal experience for each student. Each student has a
unique set of knowledge, experiences, and values that the teacher must understand. In
order to engage students, teachers need to determine what students are thinking, and
what their passions are, because ultimately, students will decide what they learn and
retain.’® In his book, The Hidden Lives of Learners, Graham Nuthall used audio
recordings, video, interviews and assessments to see how learning best occurs. He found
that just because a teacher is teaching, students are not necessarily learning.>" Complex
relationships including the role of the teacher, influence of peers, and a student’s private
experiences need to be understood to create learning experiences tailored to each
student.

At Ipso, students’ voices will actively influence how learning occurs. Through classroom
circles, regular conversations with teachers, surveys, student panels, and leadership
committees, student voices will constantly inform instruction. In addition, with the use of
technologies such as GoPro cameras, teachers can literally see their instruction through
the eyes of their students. By reflecting on video footage from their classrooms, teachers
will modify their instruction to better support students.

As our teachers better understand each learner, they will provide learning experiences
that connect to each student’s prior knowledge and experiences. In this way, students will
be able to construct and reconstruct their own knowledge. Through frequent formative
assessments, teachers will provide students with timely feedback on their learning and
help them increase their level of cognitive difficulty. Frequent formative assessments will
also provide teachers with data to determine the effectiveness of a particular teaching
event. Based on data on student achievement, teachers will modify their instructional
strategies to maximize their effects on student learning.

Principle 3: Relevant Contexts Enable Deeper Learning

Deeper learning happens when students not only know content, but have internalized the
knowledge so that it may be applied in new and unexpected situations.*? To be prepared
to solve problems “in the real world” students need many opportunities to solve authentic
problems while they attend school. At Ipso School, teachers will blur the lines between
school and the “real world” because our students will be solving problems in our
communities with the support of their teachers and in collaboration with community
members. To accomplish this, our community will help us identify real problems that will
help teachers develop common contexts for student learning.

% Olson, David R. Psychological Theory and Education Reform: How School Reform Remakes Mind and
Society. New York: Cambridge U, 2003. Print.

31 Nuthall, Graham. The Hidden Lives of Learners. Wellington: NZCER, 2007. Print.

%2 mwhat Is Deeper Learning?" Hewlett Foundation News.. Web. 26 Dec. 2015.
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Deeper learning requires that students collaborate and communicate with other students
and community members to consider multiple points of view so that they may solve the
problem. While empathizing with stakeholders, students will design solutions and
evaluate the efficacy of their solution. Through this process, students become proficient
in core content while developing enduring skills such as communication, collaboration,
agency and creativity. Because students see the meaning of their studies, students’
motivation to learn will increase, and as a result, they will acquire and retain more
academic knowledge.*® When learning is relevant to students’ lives, they are more likely
to develop positive academic mindsets. As students overcome challenging problems,
they see the value of hard work and perseverance and they are more likely to take on
greater challenges in the future. Our students will be competent and self-motivated
lifelong learners because they will have the opportunity and freedom to solve authentic
problems that are engaging and meaningful to them throughout high school.

Principle 4: Achievement Increases with Personalization

Teachers at Ipso School will use project and problem-based learning pedagogy* to
create common contexts to support deeper learning as described above. In addition to
focusing on application of knowledge, project and problem-based learning enables
teachers to differentiate learning experiences for students within the project or unit so that
learning can be customized for each student. For example, within a unit of study,
workshops will be directly targeted to students based upon data from assessments and
students’ self-identification of learning needs. As the teacher works with a group of
students, other students will be self-directed in their learning, participating in small group
discussions with their peers to solve problems, or utilizing online learning to help them
develop surface level knowledge. Project based learning has been found to have the
greatest gains for students in the application of knowledge® and development of skills
such as collaboration, communication and agency. However, we will ensure that we are
efficient as we support students in developing surface level knowledge too, so that they
have the necessary understanding of core competencies to solve problems.

Blended instruction, or the combination of online learning with face-to-face learning, can
help us personalize the learning experiences for students so that they may acquire
knowledge appropriate to their needs and in their zones of proximal development.

In collaboration with their teachers, students will set short and long term learning goals to
maximize students’ achievement and engagement. Summit Public Schools have been
leaders in the use of blended instruction and have developed a personalized learning
platform (“PLP”) that helps students make individualized goals through personalized

3 "Deeper Learning Defined | Hewlett Foundation." Hewlett Foundation News. N.p., n.d. Web. 26 Dec.
2015. <http://www.hewlett.org/library/hewlett-foundation-publication/deeper-learning-defined>.

¥ "What Is Project Based Learning (PBL)?" What Is PBL? N.p., n.d. Web. 26 Dec. 2015.
<http://bie.org/about/what pbl>.

%% Hattie, John. Visible Learning: A Synthesis of over 800 Meta-analyses Relating to Achievement.
London: Routledge, 2009. Print., p.211.
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learning plans.*® We plan to use a similar platform to build online learning modules for
students to learn. There will also be many opportunities for students to pursue their
individual passions and interests during their Innovate Lab class. As we will describe in
our curriculum and instruction below, Ipso School will provide flexibility for when, how,
and what each student learns, so that we may maximize achievement and engagement.*’

Principle 5: A Growth Mindset Supports a Culture of Continual Learning

Carol Dweck’s groundbreaking book, Mindset: The New Psychology of Success
describes how our mindsets can have a profound influence on our achievement. Dweck
compares the success of individuals with fixed versus growth mindsets and how they
perceive risk of failure. Individuals with a fixed mindset believe their intelligence and
talents are fixed traits. By contrast, individuals with a growth mindset believe that
intelligence and talent are the result of dedication and hard work. As a result, individuals
with a growth mindset are able to develop a love of learning and the resilience necessary
to make great accomplishments. If a person with a growth mindset encounters a
challenge, they see the challenge as an opportunity to learn and improve. Whereas a
person with a fixed mindset sees challenges as an indictment that they are not good
enough or smart enough. Dweck discovered that individuals with a growth mindset were
more likely to achieve more because they took bigger risks, had less fear of failure, and
saw effort as the path to success.*®

At Ipso School, our teachers and leaders will create a culture where error is welcomed as
a learning opportunity and where individuals feel safe explore as they develop knowledge
and understanding. Charter School leaders and teachers will publicly demonstrate how
they take challenges, learn from mistakes, and grow as a result. Our charter school
structures and instructional practices will encourage students and staff to have a growth
mindset. For example, as we will discuss in our curriculum and instruction section below,
we will use competency based instruction and grading practices so that students are not
penalized for making mistakes as they progress through the learning process. A student’s
grade will be a reflection of what they know and can do on summative assessments.
Students will not be penalized if they need additional time or supports to learn content.
Similarly, if students have already mastered content, they will move forward or deeper in
their learning so that all students are appropriately challenged. Students will always have
multiple opportunities to learn from mistakes and show improvement. Similarly, our staff
will be encouraged to try new instructional practices which improve student engagement
and achievement. Our staff will be evaluated based upon instructional and leadership
competencies. Because everyone in our organization will be given the freedom and space
to learn and take on greater challenges, we expect our staff and students to be engaged
learners who make significant contributions to our community as well as the field of
education.

% Self-Directed Learning at Summit Public Schools | FSG." FSG. N.p., 20 Aug. 2014. Web. 26 Dec.
2015. <http://www.fsg.org/publications/self-directed-learning-summit-public-schools>.

3 Wolf, Mary Ann. Innovate to Educate: System [Re]Design for Personalized Learning, 2010 Report.
Web. <http://www.ccsso.org/Documents/2010%20Symposium%200n%20Personalized%?20Learning.pdf>
%8 Dweck, Carol S. Mindset: The New Psychology of Success. New York: Random House, 2006. Print.
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As we strive to provide the highest quality education for our students, we will use data
and research to help us continually improve. For example, our teacher teams will develop
theories of action and collect data from their classes to identify aspects of their instruction
that are working well, and how they may improve. Teachers will use data from
assessments, surveys, classroom observations, and video footage to reflect upon their
instruction so that they may improve. As an organization, Ipso School will collaborate with
local universities Dominican University conduct educational research. These
relationships will help our organization stay current on educational research while helping
our charter school become a place of learning for our teachers and research partners.

Principle 6: Relationships Support Learning and Empower Students

In order for our students and staff to continually improve and achieve at high levels, we
will need to ensure that their basic needs are met. Abraham Maslow’s hierarchy of needs
describes how individuals need to have basic physiological and safety needs met before
they may meet higher order needs such as love and belonging, esteem, and self-
actualization. While research supporting the order of these needs in different age groups
and cultures differs, the idea that universal human needs exist has been supported by
recent research.*® Fundamental needs such as food, housing, clothing, and health care
will need to be met to ensure that all of our students will be able to achieve success. Ipso
School will collaborate with local organizations such as Marin Community Clinics, Marin
Food Bank, and other community based organizations to help provide our students and
their families with access to affordable housing, food, and health care so that all of our
students can thrive. These relationships will not only support our students, but our
communities as well. Relationships with organizations such as these in our community
will help our students identify relevant issues that they may help resolve. Our students
will help these organizations improve services for our entire community.

Parents will also play an integral role in the charter school. Relationships with parents will
allow us to ensure each student has a network of support to engage them. We will
establish stakeholder teams, including a Parent Leadership Team and English Learner
Advisory Council to address specific needs of our students. Elected members of these
teams will report to the advisory board, which gives feedback to the principal, executive
director, and Ipso Board of Trustees. Our advisory board will establish committees based
on our needs as the charter school grows. The charter school will also host meetings with
parents to provide information about our charter school, get feedback on how we can
improve, and have parents share information with one another on how best to support
our students. These services will be available in English, Spanish, or other primary
languages for our families. Understanding that parents are a vital part of their kids’
educations, parents will also be encouraged to volunteer in our charter school to help
support student learning, however, a parent’s willingness to volunteer will not affect
admissions or student performance at Ipso.

% Tay, L.; Diener, E. (2011). "Needs and subjective well-being around the world". Journal of Personality
and Social Psychology 101 (2): 354—365.
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Ipso School will prepare all students for success in a four-year college/university by
helping them develop the knowledge, skills, mindsets and relationships they need as they
leave our charter school. Students will have greater opportunities as their networks of
relationships expand in our charter school and in our broader community. Our core
teachers will share the same students for two-years, extending the amount of time that
relationships between students and teachers can grow and develop. In addition, students
will have greater time to develop relationships with their peers within the core classes.
While learning experiences will be personalized within classes, student groupings will be
heterogeneous. This provides students with opportunities to forge friendships with
students with different backgrounds and experiences. As a result, students will develop
empathy for diverse perspectives and will see diversity as an asset to our community.

Throughout their high school career, students will have opportunities to participate in
internships, conduct service learning projects, and job shadow in our community. Having
role models from diverse socioeconomic backgrounds will help all of our students see
themselves and others as capable of success. Seeing people from a wide range of
gender, ethnic, and economic backgrounds as successful will help our students dispel
biases so that we have more equitable outcomes in our charter school and in our broader
society. Our charter school will be a networking hub that helps our students and
community members collaborate to find solutions to common problems. The relationships
that are formed will help support our students after they graduate and will help them
become new community leaders.

Curriculum and Instructional Design

Instructional Focus

Ipso School will focus on preparing all students to be successful in a four-year college/
university upon graduation. We believe that all students should develop the knowledge,
skills, mindsets and networks necessary to graduate from a four-year college/university.
Our graduation requirements will mirror the University of California’s “a-g” subject
requirements to ensure that our students build a foundation of knowledge to allow them
to pursue more advanced studies in college.*® Ensuring that all students are held to this
standard will help us close opportunity gaps that are pervasive in Marin County.41

Through the educational model that we outline below, teachers, students, parents, and
community members will work closely to ensure that all students receive the supports
needed to meet or surpass the University of California’s “a-g” subject requirements.

Ipso School will focus on personalization of learning through our courses. Our program
acknowledges that every student is unique, and therefore needs a personalized

40 "University of California." - a-g Subject Requirements. N.p., n.d. Web. 01 Jan. 2016.
<http://www.ucop.edu/agguide/a-g-requirements/>.

*T"12th Grade Graduates Completing All Courses Required for U.C. And/or C.S.U. Entrance All
Students." Statewide Graduation Numbers. N.p., n.d. Web. 01 Jan. 2016.
<http://data1.cde.ca.gov/dataguest/stgradnum.asp?cChoice=StGrdEth&cYear=2013-
14&clLevel=State&cTopic=Graduates&myTimeFrame=S&submit1=Submit>.
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educational plan to develop the knowledge, skills and networks necessary to be
successful in a four-year college/university. Through frequent assessment, goal setting,
and support, students will progress through a personalized learning program that
addresses their unique needs.

In addition to ensuring that our students are prepared to succeed in a four-year
college/university upon graduation, Ipso School will provide a wide range of opportunities
for students to become active citizens and community leaders during high school. Ipso
students will have opportunities to have internships, become entrepreneurs, and solve
authentic problems that interest them in our local and global communities. Ipso School
will help students explore and identify their passions, and help students develop the skills
necessary to solve problems throughout their lives.

Classroom Physical Environment

Our classrooms will have similar elements to ensure that each classroom will have a
similar physical look in many ways. Each classroom will be equipped with movable tables
and chairs to allow for a wide range of groupings to support whole class discussions,
small groups, and individual work. Movable and permanent white boards will be
positioned in multiple areas throughout the room, to allow for multiple workshops to occur
simultaneously. Similar protocols, vocabulary, and project management tools will be
displayed in the classrooms to create a common language to discuss processes that
support learning.

We will also have a “maker space,” in which common resources and tools that students
will be able to use to design and create prototypes of their creations. Tools and resources
will include low-tech equipment such as soldering equipment, basic electronic equipment,
hot glue guns, art supplies, and recycled materials. High-tech equipment will include 3-
D printers, laser cutters, design software, and robotics equipment (phased in over four
years as our budget and/or grant funding permits).

Every classroom will be equipped with an LCD projector and every teacher will have a
laptop computer to support their work. Students will also be issued laptop computers to
support differentiation of learning and empower students to make progress on their
personal learning goals. We will use an online personal learning platform such as the
open-source personalized learning platform developed by Summit Public Schools to help
teachers personalize learning goals for students.*?

2 Summit Public Schools, n.d. Web. 3 Jan. 2016. <https://app.mysummitps.org/>.
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School and Classroom Structure

Core Structure Description

We will personalize learning through flexible use of time and space during our integrated
core program. Each day, core teachers (ELA, mathematics, science, and social
studies/history) will share the same three-hour block of time with the same students, so
that the amount of time each teacher spends with a specific student can vary. Teachers
will co-teach larger groups and individually instruct smaller groups based upon the team’s
instructional plan. Because teachers will share the time for instruction, students may
engage with the teachers as necessary for various amounts of time to support their
personalized learning needs. Students will engage in various groupings and instructional
strategies including Socratic seminars, small group tutorials, whole class discussion and
direct instruction, and individual work and reading time. Each teacher on the team will be
responsible for ensuring that all students master learning goals from each subject area.
While there will be content experts from each discipline to certify learning, teachers will
work collaboratively to support each student’s individual needs. Teachers will have at
least three hours of time each week to collaborate with their team to support student
learning. Please see Image 1 below for more details on how our core instruction period
could be used.

Flexible use of time and space

We believe all students can learn at high levels and can build the knowledge and skills
they will need to be successful in a four-year college/university upon graduation. At the
same time, students require different amounts of time to learn different content and skills.
This core structure will provide teachers the flexibility of time and space they need to
support each student. For instance, if a teacher team has determined that a student has
mastered concepts in cellular biology, but needs more support in learning linear functions,
the teacher team can extend the time the student has to learn mathematics.

Looping

Students will have the same teaching team for two years in combined 9" and 10™ grade
classes. Because students will loop with the same teachers two years in a row, strong
relationships will develop between teachers and students. The relationships will catalyze
learning, as teachers will already know where students are in the learning process when
the second year begins, and will not have to spend time determining each student’s
needs.

Fluid co-teaching partners

This structure will also enable teachers to fluidly change co-teaching partners as they
conduct interdisciplinary projects through project-based learning pedagogy. For example,
a mathematics teacher might want to partner with a social science teacher to teach an
interdisciplinary project on human population growth that explores logarithmic equations
and conflicts regarding resource distribution. A few weeks later, that same math teacher
might partner with the team’s science teacher to lead a project where students design
buildings to be more stable during earthquakes. Because some content lends itself to
interdisciplinary connections better than others, this structure will help teachers make
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interdisciplinary connections more naturally so that projects do not feel contrived.
Conducting interdisciplinary projects will give teachers flexibility in time to support each
student. At the same time, students will have common contexts to support the
development of skills such as communication and collaboration.

Co-teaching will help teachers be more efficient as they provide instruction to students
and maximize student learning. For instance, a social science teacher might lead a review
workshop to all the students who need it instead of leading the same review workshops
four times in different classes. Meanwhile, students who do not need the review workshop
can continue learning through in-class activities, projects, labs, online instruction, or
workshops with the other teacher(s). As teachers analyze assessment data, teams will
be able to make these modifications to their structures and schedules on a daily or weekly
basis to support learning. Please see Image 1 below for an example of how time and
space could be utilized within our core class.
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Image 1: Core Structure: Example of Flexible Use of Time and Space

Core Structure: Flexible Use of Time and Space

Flexible Use of Time

8:30-8:40 Mindfulness activity and overview of instructional goals and options.
8:40-9:10 Math and Social Science teachers each lead a workshop.
9:10-9:30 Flextime: Students work on their vodcasts, project research or get

Teachers: Math, Science, History, English
and Special Education

Students: Approximately 132 students
Class Period: 3 hours

Math and Social Studies Co-Teaching Room

In a co-taught math and social studies classroom,
teachers are doing a PBL unit about terrorism. The
math teacher is helping students create a model
to assess the risk of terrorism in a variety of
countries. She is leading a workshop where
students are discussing how to identify variables
that influence the risk of terrorism.

The social studies teacher is leading a workshop
where students compare the causes and
consequences of modern day terrorism to World
War Il

Students who do not need the workshops are
working in project groups and/or
extending/remediating learning through vodcasts.

Flexible Use of Space
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additional support.

9:30-10:00 Student groups that needed the other workshop can switch. If they
don't need the workshop, they can continue making progress on their project.
10:00-11:35: Students work on their engineering project, attend a critical friends
protocol, or attend a workshop as needed.

v

English and Science Co-Teaching Room

A science and English teacher are co-teaching a
PBL unit on the CA drought. The science teacher
needs extra time today for the class to engineer
their devices to conserve water.

The science teacher gives feedback to students as
they go through the design process.

The English teacher leads a Critical Friends
Protocol for a group’s proposed piece of
legislation to conserve water. The class plans to
submit their work to CA legislators in a few
weeks.

Students who need more time to write their
proposals are working quietly along the wall. A
SPED teacher supports individual students in their
writing.

Student groups that need to collaborate loudly are
in the common areas.
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Competency-based learning and reporting

Competency-based learning and reporting allows students to access content and excel
atindividual rates. Competency-based learning is defined by the International Association
for K-12 Online Learning (“INACOL”) and includes five essential elements:

1. Students advance upon mastery.

2. Competencies include explicit, measurable, and transferable learning objectives
that empower students.

3. Assessment is meaningful and a positive learning experience for students.

4. Students receive timely, differentiated support based on their individual learning
needs.

5. Learning outcomes emphasize competencies that include application and creation
of knowledge, along with the development of important skills and dispositions.**

At Ipso, teacher teams will outline all of the specific learning outcomes (based on
Common Core State Standards, Next Generation Science Standards, History-Social
Science Standards and habits of success) that will be taught over a two-year period. They
will develop a curriculum outline for two years that will provide opportunities for
interdisciplinary projects and will appropriately scaffold and sequence learning goals in
each content area. Teachers will generate learning progressions and proficiency scales
for each learning goal that will be uploaded to the learning management system.

Throughout each project/unit, teachers will use pre-assessments and formative
assessments to determine where students are in their learning process. Based upon
students’ levels of proficiency, students will take different paths within a project. For
example, if teachers determine that a student is proficient on specific learning outcomes
through a pre-assessment, that student may skip a workshop or activity to delve deeper
into the topic at hand or make progress towards the project that students are working on.
Similarly, if teachers determine that a student is missing prerequisite knowledge that other
students have, they may hold an additional workshop within the project to help students
accelerate their learning.

While individual teachers will be responsible for certifying learning in their specific content
areas, all teachers on the team will ultimately need to ensure that all students are
proficient in each content area. This will require students and teachers to communicate
together to support students in their progress towards learning goals.

Blended learning

Teachers (and students) will prepare online content with embedded assessments to
conduct specific lessons in their content area(s). As students interact with various forms
of media online, they will collaborate with peers and take assessments. Assessment data

43 Sturgis, Chris. "Progress and Proficiency: Redesigning Grading for Proficiency Education." International
Association for K-12 Online Learning (2014): n. pag. Web. 3 Apr. 2016.
<http://www.competencyworks.org/wp-content/uploads/2014/01/CW-Progress-and-Proficiency-January-
2014.pdf>.

Ipso School Charter Petition 45



will automatically be uploaded and teachers will analyze data to determine which
interventions are needed. Students will get immediate feedback on their learning through
the system. Based upon each student’s level of understanding, teachers will follow-up
with students to tease out misconceptions and extend learning through face-to-face
discussions and workshops. In addition, students will be able to access personalized
online playlists that will target specific gaps in their knowledge and understanding.

Project-based learning

In order for students to be engaged and to develop an enduring understanding of content,
we need to contextualize knowledge and skills for students. Teacher teams will be in
regular communication with community members and will identify challenging local and
global issues to provide contexts for interdisciplinary work. For example, a local farmer
may need to modify the crops that she grows due to changes in precipitation, changes in
government subsidies, or changes in demand for a crop. This context could connect
content in environmental science, economics, and statistics coursework. Project-based
learning provides a common experience for all students to make meaning of their learning
and develop important skills such as agency, collaboration, and communication. At the
same time, it provides the opportunity for students to learn at their own paces within a
project, and to identify their own areas of growth. Throughout a project, students will need
to reach out to experts in the field(s) that they are studying. Project-based learning does
not preclude direct instruction - rather they are all complementary aspects of learning.
Teachers will utilize flexible space and time as described above in order to strategically
group students for direct instruction and content delivery to augment the project process.

Our community liaison will develop community relationships and identify Charter School
and community needs. In addition, internet services such as Nepris.com, Skype,
LinkedIn, Twitter, and other social media will help students and teachers connect with
professionals who can support learning and widen our students’ professional networks.
We will incorporate authentic audiences for project presentations to add a level of urgency
to the learning process, as students are truly informing how some of our biggest societal
issues need to be addressed. Projects will be developed with input from students and our
community so that the work students do in class is the work of the world.

Curriculum and Software Supports to Facilitate Instruction

Core Content
English Language Arts
All students will participate in the interdisciplinary projects to ensure that students develop

enduring skills such as collaboration, communication, creativity and agency. Instruction
of content within the projects will be needs based.

In terms of software tools in English language arts, we plan to use software such as
Accelerated Reader 360 or Classworks to direct students to texts that are at the
appropriate lexile level, a student’s reading ability level. We will also use software such
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as Write Lab, which gives students feedback on their writing in real time. Tools such as
these provide suggestions to improve grammar, syntax, concision, and organization.

Our English Language Arts curriculum will be CCSS aligned. In the 9th and 10th grade,
students will take CCSS aligned English language arts within the core period. In the upper
grades, students will take AP Language and Composition and Literature courses within
the core period. Students will have the option during their 11th or 12th grade years to take
AP Literature. While our English learners will be mainstreamed in our core classes,
additional support will be provided by our English teacher during class and through
English Language Development support for up to four days per week. In their blended
learning sessions, students will have access to online support through programs such as
Khan Academy, No Red Ink, Compass Learning, and CK-12 Flexbooks to support their
personalized playlists.

Math

Mathematics will be taught within our core program from the 9th-11th grades as integrated
mathematics. Integrated mathematics will allow us to contextualize mathematical
concepts within interdisciplinary projects. Our 12th grade students will take Statistics and
upperclassmen will have the option to take Calculus in addition to their core mathematics
class. As in all of our projects, the content within projects will be based on students’ needs.
All projects will be tied to specific mathematics content, tailored to their needs through
modular lessons. As students are proficient in mathematics learning goals, students will
choose applications of their choice to explore mathematics concepts further. For example,
students may use their mathematics skills to design a new building for our charter school,
make predictions on players in a fantasy sports league, or make recommendations to
potential investors in the stock market.

Mathematics content will be aligned with CCSS and will focus on conceptual
understanding and application to relevant contexts. Students will be provided with an
integrated mathematics curriculum to give teachers and students more flexibility in how
and when students learn specific learning goals. There is also evidence that an integrated
mathematics curriculum can yield higher achievement scores than mathematics taught in
traditional disciplines. In a 2013 longitudinal study published in the Journal for Research
in Mathematics Education, authors James Tarr and Douglas Grouw reported, “Students
in the integrated curriculum scored significantly higher than those in the subject-specific
curriculum on the standardized achievement test.”*

In addition, an integrated approach will allow core teachers to maximize their use of time
while integrating Next Generation Science Standards and Common Core State
Standards. An integrated approach to mathematics will overcome the challenge science
and humanities teachers face when trying to collaborate with multiple math teachers when

* James E. Tarr, Douglas A. Grouws, Oscar Chavez, and Victor M. Soria. The Effects of Content
Organization and Curriculum Implementation on Students’ Mathematics Learning in Second-Year High
School Courses. Journal for Research in Mathematics Education,, July 2013, Volume 44, Issue 4, Page
683
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students are tracked in traditional schools. Specifically, our teachers will be well equipped
to address content overlap areas such as those depicted in Image 2 below.

Image 2: Content and Skill Overlap of the Next Generation Science Standards and
the Common Core State Standards*

E2: Build a strong base of knowledge
through content rich texts

E5: Read, write, and speak
grounded in evidence

M3 & E4: Construct viable

E6: Use $8: Obtain,

technology arguments and critique evaluate, &
& digital media reasoning of others communicate
strategically & $7: Engage in information
capably argument from E3: Obtain, synthesize,
M5: Use appropriate evidence and report findings clearly
tools strategically and effectively in response
to task and purpose

E1l: Demonstrate independence in reading complex
Commonalities texts, and writing and speaking about them
Among the Practices
in Science, Mathematics
and English Language Arts

Based on work by Tina Chuek ell.stanford.edu

E7: Come to understand other perspectives
and cultures through reading, listening,
and collaborations

ELA

NGSS@NSTA

STEM STARTS HERE
www.nsta.org/ngss

Using an integrated approach will allow our teachers to contextualize interdisciplinary
problems while differentiating learning experiences with heterogeneous math
achievement backgrounds. Curriculum and software products that will help our teachers
personalize instruction include content from C-K12 Flexbooks, Khan Academy, Sophia
and Next Lesson. The learning management system we select will help our teachers
differentiate learning experiences for students within heterogeneous classrooms.

In addition to mathematics instruction during our core time, our math teacher will have
math tutorial each week to offer additional targeted support. Students who are below
grade level in math content understanding will be offered extra help in the afternoon as
needed. While we anticipate many students will need additional interventions to

® Commonalities Among the Practices in Science and Engineering in the NGSS and Mathematics in the
CCSS, NGSS Science and Engineering Community. Web.
< http://teachingcommons.cdl.edu/ngss/science _math/>
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accelerate their learning, we will also ensure that this support still allows time for students
to explore their passions during Innovate lab.

Science

Science will be taught within our core period. Science content will be aligned with the Next
Generation Science Standards and the Common Core State Standards. Students will
learn science through a three-year integrated science pathway from the 9th-11th Grades.
During the 12th Grade year, students will have the option to take AP Environmental
Science or another science elective. Please see Appendix 4.7 for a sample Course of
Study for the first year of the Integrated Science pathway. A full curriculum will be
submitted prior to the opening of the Ipso School.

All of our interdisciplinary projects will connect at least two disciplines at a time. This will
allow us to maximize our impact on student learning where these subjects overlap in
content and skills. Within each project, students will have voice and choice in how they
learn, what they learn and the products that they produce. Emphasis will be placed on
applying engineering principles to solve real world problems. Students will identify
problems, and design experiments to regularly test the efficacy of their solutions.

Our community liaison will regularly connect students with local internship opportunities
such as with the Marin Community Clinics or local biotechnology companies. We will also
bring experts into our class through our personal connections and/or an online service
called Nepris that connects educators with industry experts.

Online curriculum that will support personalization and student agency might include C-
K12 Flexbooks, Eduvee, Next Lesson, Molecular Workbench and Khan Academy.
Additionally, our teachers may use eduCanon to embed assessments into online videos
for quick analysis, remediation and extension of learning.

History/Social Studies

Ipso School’s social studies/history curriculum will be in two year cycles. The 9th and 10th
grade students will study government, economics and world history while the 11th grade
will study US History and 12th grade students will study current global events and other
electives. Again, the flexibility and personalization will come in students being supported
as needed to develop history skills and knowledge.

Courses will be aligned with the Common Core State Standards for History/Social Studies
the History-Social Science Content Standards, and the California History-Social Science
Framework. Curriculum will be drawn from sources like the Stanford History Education
Group’s Read Like a Historian, Historical Thinking Matters materials, the National History
Education Clearinghouse (Teachinghistory.org), The Big History Project, and World
History for Us All. Students can access news articles at their own reading levels through
software such as Achieve 3000, and will also have access to the Khan Academy and
other online resources and original curriculum through our learning management system.
Our charter school will view history through a social justice lens, so we will also embed
resources such as those from Perspectives for a Diverse America into our curriculum.
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Collaboration and Documentation of Learning

Throughout our charter school, students will use cloud based applications such as Google
Drive to collaborate and share documents. Students will use applications such as
WeVideo and LucidPress to make digital content to share with authentic audiences.
Students will regularly create their own blogs, websites, and share work via social media.
Finally, they will create digital portfolios using application such as Google Sites to connect
with authentic audiences for their work. These portfolios will also be used to demonstrate
skills with potential internships in our community. Students will include sample works from
projects along with written reflections on their learning experiences and community
connections. The use of digital portfolios will make classwork and projects more
meaningful because students will be able to share their work with community networks to
increase their access to professional and educational opportunities as they apply for
schools, internships and jobs.

Innovate Lab

Innovate Lab Structure

Core teachers, along with administration and support staff, will each spend time
supporting student research and work in the Innovate Lab. During this time, students will
organize themselves according to interest (with support from teachers), to further pursue
learning in their areas of interest. That exploration will take place within the context of a
real-world problem or question, but will not be guided by specific content learning.
Instead, students will learn the skills and habits of success to conduct authentic research,
and will direct their own learning in a content-area of their choosing. Teachers will
individualize learning for students to either remediate or expand upon topics and/or
concepts. Based on their interests, students will build partnerships with each other, local,
national and international organizations, and community members to solve both local and
global problems or to dig more deeply into a subject of interest.

Elements of the Innovate Lab

Innovate Lab is a time and space for students to pursue their passions while they find
their purpose and develop skills in design thinking. Student interest may be sparked by a
project they do in their core period, an internship, an extracurricular passion, or a question
that arises at the family dinner table. The Innovate Lab process will be guided by Ideo’s
Design Thinking for Educators*® as well as the lessons and resources developed by
Design For Change, and their “Feel, Imagine Do, Share” process described below.*’

Feel: “This step asks young people to observe and list the issues in their community that
bother them. Young people then choose one issue that they would like to change. They
explore why this situation bothers them, why it is the way it is, who is part of the problem
and who is affected by the problem.” At Ipso School, students will delve into problems in

*% See resources at Design Thinking for Educators Website:
<http://www.designthinkingforeducators.com/>

*" See resources at Design For Change Website: <http://www.dfcworld.com/>
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the local, national, or global community, building empathy for others while they discover
their passions.

Imagine: “This step encourages young people to interact with the people of their
community to identify points of intervention and possible solutions. Young people create
their best-case scenario and re-design the situation to make it better.” This step will be
used to cultivate students’ empathy and creative thinking capacities; brainstorming and
first-round prototypes will occur mostly during studio time. If students would like to work
on a national or global issue, they can connect with local NGOs or pursue conversations
via Skype to get mentoring from those more deeply involved.

Do: “Young people develop a plan of action, keeping in mind the resources, budget, time
and human resources they have available and those they need to acquire. They then
implement this plan, iterating on it at every stage.” In this execution phase, students will
develop project management skills; this work will occur both in the community and during
studio time. Students may form teams, and for larger projects, older students might recruit
younger students who have similar interests.

Share: “The final step is to share the story of change and inspire others to get involved or
start their own project. We encourage teams to host celebration events and to invite
members of the school/community!” This will occur in the form of showcases at the end
of each semester, in which students will present their work to local business, government,
and media officials.*® Public exhibitions, websites, models, papers and other forms of
presentations will allow students to share their work with a larger audience.

Intrascholastic Partnerships: Innovate Lab is designed to bring students of varying grade
levels together to address interest-driven problems. Upperclassmen will act as the project
managers for each group, as well as mentor underclassmen through the Innovate Lab
process. This will help us build and reproduce our charter school’s culture from year to
year and will help students develop enduring skills such as collaboration, creativity,
communication and agency.

Second-language Study

Ipso values the study of at least one non-native language, and has established it as a
graduation requirement. For at least the first few years of the Charter School’s operation,
students will primarily study their second language through an online program such as
the Brigham Young University’s (“BYU”) teacher led online high school program in the
afternoon periods with support from a para-educator and their advisor. The Charter
School will comply with independent study legal requirements under Education Code
Section 51745 et seq., including adopting a Board policy and utilizing master agreements.

Our budget model is currently based on BYU’s online course offerings, however, we will
continue to explore alternate providers that provide quality instruction within our budget.
We understand that online learning on its own is not enough, however, so we will augment

48 www.designforchange.org
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second language study in multiple ways. The second most-often spoken language in
Marin County is Spanish, so our second-language study will focus mostly on this
language, unless students have other interests.

Language Cafe

Students will sit with each other and converse in the target language, facilitated by more
advanced speakers. As part of our model, students will be encouraged to make
connections with their peers in order to support each person’s needs. For example, a
native Spanish speaker and a native English speaker could meet twice-weekly for
conversation in Spanish and English, either in the morning before school, in one of the
afternoon periods, or even after school. One would be supported as an English learner,
while the other as a Spanish learner. We believe this would help to empower both
individuals in becoming comfortable with a foreign language. Students will also be
connected with native speakers through free worldwide video conferencing software such
as Google Hangout. For example, Ipso may create opportunities for students to connect
with senior citizens around the world who long to connect and share their experiences
and stories. This could provide students a great opportunity for students to practice
speaking and listening with native speakers around the world.

Community Internships and Projects

When possible and useful, part of internships and community projects will include
communication in a second language. This could include written communications, public
speaking, and other opportunities to practice. Because the community of San Rafael is
diverse, we believe that students should become fluent in bridging cultural gaps in order
to not only help their community, but also prepare them for the ever globalizing world.

Competency Certification

Through the methods above, Ipso School, with the online provider, will certify that
students have achieved the level of second language necessary to meet the UC “e”
subject requirement.

Visual and Performing Arts

We believe that art and artistic expression are key components of a complete education.
Art will be accessible and encouraged in many ways for Ipso Students, and we will ensure
that through our course integration, students meet the UC “f” art requirement. By creating
a progression of standards within our Learning Management System, students will be
able to show competency in the 12 National Core Arts Standards.*

Core Period Integration of the Arts

Core teachers will incorporate the arts into projects within the core subject period.
Examples could include creating the artwork for a media campaign about the California
drought by researching and understanding the qualities of good campaign artwork.

49 http://nationalartsstandards.org/
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Innovate Lab Integration of the Arts

Students may choose to pursue a project entirely founded in the arts, such as studying
the history of murals in the Mission District in San Francisco and creating their own mural.
In addition, Innovate Lab projects could include artistic expression, especially in the
creation of an exhibition video or publication.

Advisory

Each student will be enrolled in an advisory where they develop long and short term goals
and make plans for how they will manage their time to accomplish their goals. Students
will use a learning management system “LMS” that supports their personalized learning
plan. This technology will help students learn content based upon their individual needs,
get feedback from their teachers, and make personal, academic and health related goals.
During advisory, students will participate in weekly coaching session from their advisor
where they learn to build upon their strengths, learn from mistakes, and advance towards
their goals.

Internships

Students may select internships and work related to an artistic field, such as in a museum,
with a film production studio, or volunteer work teaching art to younger students. Because
our afternoon schedule is flexible, Ipso students will be able to pursue outside interests
in the arts as they want. We will connect with local artists to conduct mini-courses on site
to introduce students to new arts. In addition, students will have the flexibility to leave
campus for band practice or to participate in a local dance or theater program. Part of our
community outreach will be connecting students with such opportunities. Internships will
be offered as optional components of various courses such as Innovate Lab, but they will
not be required for graduation.

Physical/Wellness Education

The Charter School encourages students to develop their physical abilities and fitness.
We may offer before and after school enrichment activities such as running, yoga, and
team sports depending upon interest and facility availability. All students will have fithess
goals in their personalized learning plans and will reflect on their progress with their
advisor. Ipso will administer mandated physical fithess tests.

Health and wellness instruction will be offered as electives throughout the four years.
Students will learn key health standards through solving real world problems in
collaboration with local organizations such as the Marin Community Clinics. Emphasis
will be placed on students evaluating data and research to make healthy and responsible
choices throughout their lives.

Elective Courses

Ipso students will drive their own learning in the Core Period and Innovate Lab. They will
also go deeper into desired content through elective courses. The mini courses will be
new material covered as a direct result of student, teacher and community desire, and
the extensions will take the learning deeper where students are interested. Extensions
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and mini courses will also engage teachers in their individual passions by allowing them
to organize and promote opportunities for students.

We will create mini courses based on student and teacher interest and student need. We
anticipate that all members of the community will teach mini courses in myriad subjects
including core and electives. Possibilities include robotics, dance, journalism, epidemics,
current affairs, etc. Courses will change on a quarterly rotation, based on interests and
availability.

Course offerings and graduation requirements

Students will work through the curriculum at Ipso in two-year cycles in mixed aged groups.
Differentiation will take place within the projects rather than by “skipping” grades or being
held back. All students will have completed the University of California’s “a-g” subject
requirements when they graduate.>

Graduation Requirements

Although Ipso students will complete more courses based on our schedule, the
graduation requirements will be based on the UC “a-g” subject requirements. If a student
is many grade levels behind when they come to us, they might need more time learning
the skills and content of the graduation requirements and less time with the electives. In
addition, all Ipso students will earn more credits in the core subjects if they attend Ipso
for four years, as they will complete our four-year course of study.

Curricular Area Ipso Graduation Requirement

History/Social Science 30 credits, including 10 credits of world
history, world cultures and/or world
geography; 5 credits of US History; 5
credits of government and 5 credits of

economics.
English 40 credits of CCSS aligned English.
Mathematics 30 credits of college-prep integrated

mathematics.

Science 30 credits of NGSS Science (at least 20
credits of laboratory science including
physical and biological science) (this is
higher than UC “a-g” subject requirements,
which only require 20 credits of laboratory
science).

%0 UC a-g Course Requirements. Web. <http://www.ucop.edu/agguide/a-g-requirements/index.html>
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Spanish or other World Language

20 credits

Visual and Performing Arts 10 credits
Health and Wellness Electives 2.5 credits
Additional College Prep electives, 10 credits
such as AP Course Offerings or

additional Language or Visual and

Performing Arts Electives

Additional electives 57.5 credits

Digital Portfolio - demonstration of
skills acquisition through grades 9-
12.

Demonstrating competency of knowledge,
skills and networks over four years (or time
they are students at Ipso).
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Course Offerings

Curricular Area | 9th- and 10th- 11th Grade 12th Grade Additional

grade cycle Course
Offerings

Math Integrated Math | Integrated Math | Statistics or AP | AP Calculus
1and 2 3 Statistics*
*Integrated Math
Combines both
Algebra and
Geometry over 3
years.

English/ ELA English English English English
Language Arts Language Arts Language Arts Language
9/10 11 or AP or AP Literature* | Development

Language and Support Class
Composition*

Science Integrated Integrated Environmental AP Chemistry
Science Science 3 Science or AP AP Biology
1and?2 Environmental Computer

Science* Science

Social Science Government, US History or AP | Global and AP Government
Economics, US History* Contemporary
World History Studies

Languages See description above. Students will enroll in online courses such as those
Other Than through Brigham Young University and collaborate with community
English members during our Language Cafe.

Opportunity to take AP Spanish Language and Literature course
Non-core Innovate Lab, Health and Wellness, Mini Courses™*, and Electives™**(At
Courses and least 10 credits of UC approved Visual or Performing Art coursework
electives required).

**Possible mini courses could include robotics, dance, journalism,
nutrition, personal finance, mindfulness, film, or other courses based on
student input, teacher passions, and administrator approval.

***Possible Visual and Performing Art courses could include Digital Media
Design and Production, Studio Art, or Photography. Course offerings will
be based on student input, teacher passions, and administrator approval.
Students may take courses not offered at Ipso School through alternative
providers such as local colleges and universities and online courses
subject to administrator and family approval.
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*Classes of students will be heterogeneously mixed and students will be allowed to
choose the level of rigor they want to achieve in each course. Learning goals for each
course of study will establish the levels of proficiency necessary to have mastered course
content. As such, students enrolled in AP Environmental Science could be in the same
class as students enrolled in Environmental Science. Learning goals will be similar for
each class, but students in AP Environmental Science will need to demonstrate a higher
level of understanding of course content to earn the AP credit. The course showing up on
each student’s transcript will be competency based: students passing all AP level
modules by the end of the course will receive AP designation.
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Curriculum and Standards

Content Area Course/Standards Possible Curriculum
Resources
English COURSES: National Council of

9/10: CCSS aligned English Language

Arts.

11 and 12: CCSS aligned English

Language Arts and AP Language and

Composition.

STANDARDS:

Common Core State Standards for
English/Language Arts®’

AP Language and Composition®?

Teachers of English®

No Red Ink*
Compass Learning®

CK-12 FlexBooks®®

Mathematics

COURSES:
9/10: Integrated Math 1 and 2

11: Integrated Math 3

12: Statistics, AP Statistics or other
math elective

CONTENT STANDARDS:
CCSS Math®’

AP Statistics®®

Common Core Standards
for Math Appendix A -
Designing High School
Mathematics Courses
Based on Common Core
Standards®®

YouCubed at Stanford
University®

Khan Academy®
National Council for

Teachers of
Mathematics®?

*" Common Core English Language Arts Standards. Web. <http://www.corestandards.org/ELA-Literacy/>
2 AP English Language Arts. Web.
<http://apcentral.collegeboard.com/apc/public/courses/teachers_corner/2123.html>

*% National Council of Teachers of English. Web. <http://www.ncte.org/>

** No Red Ink. Web. <https://www.noredink.com/>

% Compass Learning. Web. <https://compasslearning.com/>
% CK12, Free Online Textbooks. Web. <www.ck12.org>

*” Common Core Math Standards. Web. <http://www.corestandards.org/Math/>

%% AP Statistics. Web. <https://apstudent.collegeboard.org/apcourse/ap-statistics>
% Common Core Standards for Math Appendix A. Web.
<http://www.corestandards.org/assets/CCSSI_Mathematics_Appendix_A.pdf>

% YouCubed at Stanford University. Web. <https://www.youcubed.org/>

®" Khan Academy. Web. <https://www.khanacademy.org/>
%2 National Council for Teachers of Mathematics. Web. <http://www.nctm.org/>
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Social Science | COURSES: Buck Institute for
9/10: Government, Economics, World Education: Project Based
History Economics®®

11:US History, AP US History Stanford History
Education Group:
12: Global and Contemporary Studies Reading Like a Historian

or other elective of choice & Historical Thinking

Matters®®
CONTENT STANDARDS:
CCSS for History/Social Studies and the | National History
History-Social Science Content Education
Standards Clearinghouse®”
Grades 9/10%

Perspectives for a
Common Core for History/Social Diverse America®
Studies and the History-Social Science
Content Standards Grades 11/12 Big History Project®
CA State History/Social Science Expeditionary Learning
Framework (currently in draft form)®*

Science COURSES: CK-12 Flexbooks

9/10: Integrated Science 1 and 2

Molecular Workbench
11: Integrated Science 3

LearnZillion™
12: Environmental Science, AP
Environmental Science, or other EduCanon™
elective

Buck Institute for
CONTENT STANDARDS: Education

%% Common Core English Language Arts standards Grades 6-12 Literacy in History/Social Studies. Web.
<http://www.corestandards.org/ELA-Literacy/RH/9-10/>

% Draft CA State History Social Science Framework 2014 - 2016. Web.
<http://www.cde.ca.gov/ci/hs/cf/hssfw2ndreview.asp>

% Buck Institute for Education - Curriculum - Project-based Economics. Web. <http://bie.org/curriculum>
% Stanford History Education Group. Web. <https://sheg.stanford.edu/home_page>

%7 National History Education Clearinghouse. Web. <http://teachinghistory.org/>

68 Perspectives for a Diverse America. Web. <http://perspectives.tolerance.org/>

69 Big History Project. Web.<https://school.bighistoryproject.com/bhplive>

2 Molecular Workbench. Web. <http://mw.concord.org/modeler/>

"® LearnZillion. Web. <https://learnzillion.com>

* EduCanon. Web. <https://www.playposit.com/>
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Next Generation Science Standards”

AP Environmental Science”’

Expeditionary Learning’

5

execute projects.

Develop and apply creative solutions to
global and community problems using
design thinking.

Manage projects, use timelines,
organize work, find support as needed.

Social and Emotional Learning.

Art Courses: Google Cultural

UC approved courses of study through | Institute”’

Visual and Performing Arts Electives. Sophia

Innovate Lab Chromatik”®

Mini Courses, Internships or study in the

community.

Standards:

National Core Arts Standards’®
Design -Embedded throughout all courses, K12 Lab Network”
Thinking and especially Innovate Lab
Social Design for Change®
Emotional Content:
Learning Using Design Thinking to plan and Design Thinking for

Educators®'
Collaborative for
Academic, Social and
Emotional Learning®?

EdgeMakers®

" Next Generation Science Standards for California. Web.
<http://www.cde.ca.gov/pd/ca/sc/ngssstandards.asp>
"' AP Environmental Science. Web. <https://apstudent.collegeboard.org/apcourse/ap-environmental-

science>

N Expeditionary Learning. Web. <http://commoncoresuccess.eleducation.org/curriculum>
’® National Core Art Standards. Web. <http://www.nationalartsstandards.org/>

7 Google Cultural Institute. Web. <https://www.google.com/culturalinstitute/home>

’® Chromatik. Web. <https://www.chromatik.com/>

" K12 Lab Network. Web. <http://www.k12lab.org/>

80 Design for Change. Web. <http://www.designforchange.us/>
8 Design Thinking for Educators. <http://www.designthinkingforeducators.com/>

82 Collaborative for Academic, Social and Emotional Learning (CASEL). Web. <http://www.casel.org/>
8 EdgeMakers. Web. <http://www.edgemakers.com/>
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Health Course: Not in Our Town®
Health and Wellness Electives
Collaborative for
Standards: Academic, Social and
Health Education Content Standards for | Emotional Learning
CA Public Schools.?

Ipso School Schedule and Calendar

Ipso School will meet the legal requirements of at least 175 days of instruction annually,
and 64,800 instructional minutes annually for grades 9 - 12. See Appendix 4.4 for a
sample daily schedule; Appendix 4.3 for a tentative calendar for the 2017 - 2018 school
year; and Appendix 4.6 for a calculation of the annual instructional minutes. Ipso School
will have no chronic absenteeism (defined as missing 10% or more school days) school
wide and for all subgroups.

A Culture that Supports

Culture of collaboration and accountability

We want our teachers and administrators to model the same enduring skills that we want
our students to develop: collaboration, communication, agency, and creativity. This core
structure will necessitate that teachers share assessment data regularly to negotiate how
to support each student as they revise personalized learning plans. Through data
analysis, observations and co-teaching, teachers will share best practices and improve
their skills in support of students. Teachers will collaborate together to ensure that every
student is proficient or advanced in all subject areas. Structures for collaboration will be
embedded in our instructional coaching program to help teams identify their strengths
and deficits to improve. Common prep periods in the afternoons along with Wednesday
early-release time will be used by core teams to analyze data and make adjustments to
the schedule and revise lesson plans on a daily and weekly basis. All teachers will have
the opportunity to collaborate during the early-release time on Wednesdays. This
collaboration will be evident to students, as students will see the value of working together
and teachers will model how to overcome challenges of working in a team.®

Positive and productive relationships that empower

Conflicts and tensions will inevitably arise as students, teachers, and community
members work together in such intimate professional relationships. Because we believe
that everyone in our community matters and that relationships are central to our success,
we will develop a restorative culture to build, maintain, and repair relationships when
necessary. For instance, administrators will have check-ins at least every other week with

# Health Education Content Standards for CA Public Schools. Web.
<http://www.cde.ca.gov/be/st/ss/documents/healthstandmar08.pdf>

8 Not in Our Town. Web. <https://www.niot.org/nios/standards>

% Martinez, Monica, and Dennis McGrath. Deeper Learning: How Eight Innovative Public Schools Are
Transforming Education in the Twenty-first Century. N.p.: n.p., n.d. Print.
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teaching teams to assess the strength and productivity of the relationships in teaching
teams. Protocols will be used to help members develop empathy for one another and
work towards solutions that take everyone’s voice into consideration. Regular team
check-ins will help teams resolve issues quickly so that focus can be maintained on
student learning.

In the classroom, teachers will similarly use relational and restorative practices to build a
culture where there is a high level of support and accountability for each student.
Teachers will use “circles” and protocols to give every student a voice during discussions.
Teachers will scaffold risk taking throughout the year so that students’ trust in one another
increases over time. For example, at the start of a project/unit, teachers will use
icebreakers to help students have fun and feel safe through a low risk scenario. In the
middle of a project, teachers might use protocols to check in on a group’s productivity.
The protocols will help students develop empathy for one another and help them to
resolve their problems. By the end of the project/unit, students will have had so many
opportunities to give each other feedback that they will be able to speak honestly during
a high-risk discussion where students give feedback on each other’s collaboration and
communication skills. Throughout each project/unit, teachers will celebrate growth and
provide forums to overcome tensions. Students will learn how to build and maintain highly
effective teams with a wide range of personalities and skillsets. Through working in
diverse classes with a wide range of abilities, students will learn to develop empathy and
appreciation for those that are different from them.

Connections that catalyze equity

Social isolation is a common factor in maintaining inequities amongst our student
population before, during, and after their time at our charter school. By embedding
community connections and intrascholastic partnerships in our students’ daily
interactions, we provide the mechanism to bridge the opportunity gap and continue to
build upon their enduring skills. These relationships will continue to inform and change
the trajectory of our students’ future college and career endeavors.

Research on social capital shows that resources necessary for success - including
information, ideas, power, influence, leads, and even emotional support - exist in
networks of relationships. Our model helps students build the social capital they will need
to realize their short term and long term goals.®’

The Role of the Teacher

Ipso teachers will create learning environments where students are actively engaged in
the pursuit and construction of knowledge. They will serve as both facilitators and
activators of learning so that students develop the skills and knowledge necessary to be
self-motivated, competent and lifelong learners. Ipso teachers will serve the following
roles to support student learning and establish a joyful and productive school culture:

% Baker, Wayne E. Achieving Success through Social Capital: Tapping the Hidden Resources in Your
Personal and Business Networks. San Francisco: Jossey-Bass, 2000. Print.
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Designer

Ipso Teachers will work in interdisciplinary teams to design the instruction in their classes.
They will make decisions regarding how and when curriculum is delivered, how
assessments are created and analyzed, and how to engage and support each student.
Teams of teachers will share the same students for two years, so they will co-create
curriculum maps that allow for team teaching. Teachers will have common planning time
to develop interdisciplinary projects that make learning relevant and empower students.
Our schedule supports team teaching environments, so teachers will also help design
systems to optimize how time is used to support learning.

Activator

As activators of knowledge, Ipso teachers will identify contexts and resources that will
engage and inspire our learners. As they introduce new content to students, they will
assess individual students’ prior knowledge and direct students to specific resources and
learning opportunities that are targeted to each student. For example, a science and a
social science teacher might introduce a new project that explores genetics and identity.
At the start of the unit, the science teacher would identify through a pre-assessment that
some students already know the structural differences between DNA and RNA, while
other students do not. Students who need instruction around the differences between
DNA and RNA might participate in a workshop where a combination of direct instruction
and guided questioning are used to develop the foundational knowledge necessary.
Meanwhile, students ready to move on may participate in a collaborative activity that
helps them learn how proteins are formed based on a DNA sequence. Teachers will
employ their understanding of student interests and abilities to develop curriculum that
support students as they learn.

Facilitator

Teachers will use project and problem based learning to introduce problems that become
the context for learning goals. As teachers engage students at the onset of a unit with a
problem that is meaningful to students’ lives, they will activate students’ prior knowledge
through the metacognitive process of identifying what they already think they know and
what they need to learn to solve the problem. The teachers will embed systems where
students are directed to or opt-in to specific workshops based on students’ needs. They
will create student roles such as process facilitators to help students work effectively in
teams.

Through projects, teachers will provide students with opportunities to practice skills such
as communication, collaboration, agency and creativity. For example, if students are
working on a project where they will be presenting their research to local community
college students, the teacher may act as a coach to help them develop their use of body
language during their presentation. Teachers will help students develop the skills
necessary to be lifelong learners.

As facilitators, Ipso teachers will empower students by giving them space and time to take

leadership in their own learning. Students will give teachers input on the contexts for
learning that most interest them. They will give teachers feedback to improve upcoming
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projects, debrief past projects, and solve problems that arise. Teachers will create space
for students to share their feelings and build relationships. Students will play an active
role in addressing campus issues and helping our charter school continually improve.

Mentors

Ipso teachers will push students to become self-directed learners who can set and
achieve goals and maximize opportunities. Ipso teachers will help students set high-
quality long term and short term goals. They will provide students with real time, high
quality and personal feedback on their knowledge and skill development. Our teachers
will model the skills that we want students to learn and will inspire students to constantly
improve and reflect on their learning.

Analysts

Ipso teachers will know where all of their students are performing relative to their goals.
They will use a learning management system such as Summit’'s Personalized Learning
Platform to remediate and extend learning within hours to days.
Teachers plan for class by deeply understanding student data and determining what
group and individual supports are needed for their students to move forward in their
learning. Our teachers will use this data to analyze which interventions and instructional
strategies are working and when different methods need to be employed. Data will also
be used to determine how time is utilized between teachers that share students. Individual
teachers will review data at least twice per week to make small adjustments to learning
plans. Teams will meet weekly to review student data and coordinate and revise
schedules for the following week.

In his work on Visible Learning, John Hattie argues that teachers and school leaders
(including teachers), can work to develop mindsets that enable them to have the most
positive effect on student learning.?® These mindsets are:

1. My fundamental task is to evaluate the effect of my teaching on students’
learning and achievement.

2. The success and failure of my students’ learning is about what | do or don’t do.

| am a change agent.

| want to talk more about learning than teaching.

Assessment is about my impact.

| teach through dialogue not monologue.

| enjoy the challenge and never retreat to “doing my best”.

I's my role to develop positive relationships in class and staffrooms.

| inform all about the language of learning.

©NO O AW

At Ipso, we will hire, train and support teachers in developing these mind frames for
success. The Principal will meet with teams at least every other week to assess group
strengths and deficits and lead reflective discussions among the team to ensure these
mindsets are deeply ingrained in the culture of our charter school.

88 Hattie, John. Visible Learning for Teachers: Maximizing Impact on Learning. London: Routledge, 2012.
Print.
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Proposed Professional Development Opportunities

In order for our students and staff to continually improve and achieve at high levels, we
know that we need to have continuous opportunities for teachers to develop themselves
professionally.

Summer Session for Teachers
Teachers will spend significant time every summer working together. We will co-plan this
time as necessary and as time allows, but the goals will be:

e Collaboration with other teachers to map curricula, plan units and projects, and
refine units and projects.

e |earning about new research on pedagogy, learning, and the brain.

e Building systems and structures to support the Ipso culture and community,
especially developing the core values with each other so that we can work with the
students as well.

e Training for collaborative work in Professional Learning Communities and using
multiple forms of data to make decisions.

e Creating digital portfolios of best practices so that teachers may learn from each
other asynchronously.

Weekly collaboration with onsite colleagues

Teachers will have three hours each week to collaborate with each other to work in
Professional Learning Communities (“PLC”). PLCs will create and refine the teaching and
learning process to make weekly, data-based decisions about how best to structure and
approach the coming week. Protected time for teachers to collaborate is one of the most
important elements to ensure student engagement and deeper learning.®

In addition to the common collaboration time, each teacher will have two hours and twenty
minutes each week to work as individuals, to collaborate with teachers in the same
discipline, and to meet with a coach and/or the Principal. As the role of the teacher is
unique in our model, planning time will be utilized differently to. Teachers will spend more
time developing the digital environment to facilitate more personalized instruction. They
will also spend more time collaborating with their colleagues and community members to
plan interdisciplinary instruction. However, teachers will spend considerably less time
grading and entering scores into a gradebook, because for knowledge-based
assessments, our learning management system will be automated. This will give students
timely feedback to improve and will allow teachers to focus their efforts on teaching and
assessing higher levels of cognitive understanding such as meaning making and
application of knowledge and skills across subject areas.

% Martinez, Monica, and Dennis McGrath. Deeper Learning: How Eight Innovative Public Schools Are
Transforming Education in the Twenty-first Century. N.p.: n.p., n.d. Print.
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Individual goals and learning

Every staff member will work with his or her supervisor to develop specific and
measurable individual professional goals. These goals will be measured using data and
evidence to show individual growth in relation to an objective proficiency scale to measure
the core competencies for his or her work. Individual goals will be the basis for individual
evaluation of staff members, but individuals will share their goals with their PLC
colleagues so that they can take collective responsibility for making sure everyone is
learning what they need to learn.

Ongoing collaboration and learning

With collaboration as a key to our model, we understand that people learn best with a
network of connections and support. Individual teachers and teams of teachers will visit
other schools, attend conferences and take courses to build their understanding of how
a high school can best support the learning for all students.

Lab School

Ipso will be a lab school - a place to try new ideas and share the ones that work. Like our
students, we want our teachers to have the individual supports they need to thrive in our
charter school and be innovative educators. We envision welcoming educators and
leaders to conduct instructional rounds, give us feedback on our model, and help us
improve. We also plan to open our professional development offerings to members of our
educational community.

Coaching and Feedback

The Principal, and teacher leaders as the program builds to capacity, will meet with PLC
teams bi-weekly to conduct a culture-debrief circle to ensure that the culture and
relationships in the group are supporting the work for all students. In addition, the Principal
and teacher leaders will regularly observe PLCs to give ongoing feedback on products
and processes. The Principal and teacher leaders will also conduct regular learning
rounds to collect observational data and to give feedback to individual teachers as well
as teaching teams.

Possible professional development topics for the first year include:

Creating and managing integrated, project-based learning.
Collecting and using data to make decisions to support students.
Collaboration and decision making techniques.

Design thinking processes.

Differentiated instruction and supporting all learners

Others determined by need.

Special Student Populations

Ipso School is designed to meet the needs of all learners. Our commitment to
personalized and competency-based systems of learning will allow us to support each
student and address their individual needs. We will take an approach that considers the
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whole child and addresses social, emotional, and physical needs in addition to academic
needs. Below is a description of how each element of our program specifically meets the
needs of special population students. In our model, time and support is variable, but
learning is constant. Because our schedule and learning time is so flexible, we will be
able to create a plan for success for all students.

Ipso School Design Element

How This Element Supports Special Populations
of Students

Integrated Core Program

By embedding core skills and
knowledge competencies in
common projects and problems,
teachers will be able to guide
students in authentic learning while
targeting support and extension
where students need and are able.

Academically low achieving students

Based upon assessment data, teachers will
identify which students need additional supports
and will use a workshop model to support small
groups of students in understanding essential
learning goals. If students need additional time in
mathematics for instance, time with the
mathematics teacher can be extended, and time
with a content area where the student is more
proficient can be shortened. Teachers will utilize
educational software and learning experiences to
support students in their zone of proximal
development. Teachers will focus on the most
essential learning goals to help students
accelerate their learning. Students will have
multiple ways to access content and demonstrate
their learning. Emphasis will be placed on
developing literacy and numeracy skills in addition
to skills that help students become more self-
directed in their learning.

Academically High Achieving Students

As teachers determine students are proficient in
learning  outcomes, students will have
opportunities to move further and deeper in their
learning  experiences.  Through  formative
assessments, academically high achieving
students will be identified and they will be able to
move ahead or deeper in their learning. Teachers
will provide opportunities to apply their knowledge
and skill to more challenging situations and
contexts. They will also have the opportunity to
identify extensions that they are most interested in
to learn. For example, as students demonstrate
their understanding of sound waves in science,
they could design and code an echo locating robot.
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English learners

All teachers will be trained to scaffold reading,
writing, listening and speaking skills for our English
learners. For example, teachers will use sentence
starters, active listening strategies, and graphic

organizers to help students organize their
thoughts and integrate new concepts into
students’ schema. Our teachers will see

proficiency in languages other than English as an
asset and will build upon our students’ linguistic
strengths and lived experiences to empower our
students.

Students with disabilities

Students with disabilities will be heterogeneously
grouped within our core class to ensure the least
restrictive environment possible. In addition to
teachers in the core class, we will have a
paraprofessional to give students with special
needs additional support. Again, all students will
have opportunities to access content and
demonstrate their learning in multiple ways. As
often as possible, our Special Education teacher
will push-in to the classes to support students with
special needs.

Personalized Learning Plans

Based on universal pre-
assessment, and ongoing
assessment within the class,

teachers and mentors will be able
to support students in developing
their own personal learning plans.
These plans could include
reinforcement of basic skills
through videos, online course
material, and could also include
extension through the same
media. In addition, teachers can
tailor tutoring sessions, extended
learning opportunities, and
seminars based on these plans.
Each plan will include short- and
long-term learning objectives for
each student, and will be updated

The personalized learning plan will be especially
useful for students who are English learners and
who have special needs. The personalized
learning plan will help teachers identify and
provide support for students based on assessment
data. This data will also be used to identify
academically low and high achieving students.
The learning management system that supports
the personalized learning plans will help teachers
identify next steps for students within hours to
days so that students get the feedback and
guidance they need to become proficient or
advanced in all concepts. When students are
proficient in content, they may move further or
deeper through extension opportunities.

Because students will set long and short term
goals for their learning, all students, and especially
students with special needs, will improve their
executive functioning skills. Each student will be
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regularly with the support of a
teacher advisor.

assigned a teacher advisor who helps students
develop metacognitive skills to support academic,
social, and emotional goals. These goal-setting
conversations will occur during one-on-one
meetings during advisory to ensure that every
student gets the support and guidance they need.

Our personalized learning platform will be
especially helpful for English learners. Scaffolded
assignments and learning modules will be a part
of our learning management system so that all of
our English learners have access to the curriculum
and the linguistic supports they need to be
successful.

Innovate Lab

Driven by learning in the core
program or outside interests,
students will select a project that
will allow them to deepen their
learning and understanding of a
topic or field that is most interesting
to them. Students will also connect
with community organizations and
internships to extend this learning
and to give it purpose. The student
will learn and use the Design
Thinking process® that will allow
them freedom to explore while
developing the skills and habits
necessary for success. All
students, in particular special
populations, will be engaged in a
learning project they are driving
themselves.

All students will benefit from the opportunity to
tinker, design, and pursue their passions. Through
the design thinking process, students will learn to
develop empathy for others. This will be especially
helpful for students with special needs who are
working on social emotional learning goals.
Working with heterogeneous groups will help all
students develop their communication and
collaboration skills. This will be especially helpful
for English learners to develop listening and
speaking skills as they collaborate with other
students.

Often times, students who are academically low
performing have higher levels of engagement and
motivation in hands-on learning activities. The
Innovate lab will provide all students with
leadership opportunities that will give them space
to make mistakes, learn from mistakes quickly,
and develop their self-confidence to take on
greater risks.

Academically high achieving students will also
thrive because they will have the time and space
to explore their passions, and be creative. Our
teachers and community liaison will help connect
students with guest speakers, mentors, and

%0 "Design Thinking for Educators." Design Thinking for Educators. IDEO, n.d. Web. 21 Nov. 2015.

http://www.designthinkingforeducators.com/
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learning experiences that excite each student.

Tutorials

There is time in the afternoon for
students to participate in tutorials
with their teachers in smaller
groups.

Students who need even more time for
remediation than the core period allows will be
scheduled in afternoon tutorial sessions with their
teachers. These sessions will be created
according to data that show student need. This
aspect of our blended learning approach allows
teachers to be strategic with groupings to support
the students who are academically low achieving
by wusing technology to help differentiate
instruction for each learner.

Community Connections and
Family Engagement

Ipso’s emphasis on community
connections is divided into three
main design elements, all of which
support special populations.

e Real problem-based
learning. Connections with
our community partners will
ensure that student learning
is in the context of real
problems.

e Internships. Our
community connections will
allow Ipso students to
engage in  meaningful
internships throughout their
time in high school.

e Community Support.
Finally, our community
connections are designed
to support parents and
families as they negotiate
life outside of school hours,
helping to build and solidify
foundational support for all.

By linking Ipso with
healthcare and wellness
providers, as well as

services for families, we will

Real-world problem-solving means that we are
tapping into students’ strengths now, while helping
them hone skills and knowledge they don’t yet
have. It allows for engagement from the typically
high-achieving student to the student whose skills
and knowledge are below grade level by providing
all students with a motivating real problem to
solve.

Internships will not only provide real-world
learning, but also will allow all students to build
their networks and portfolios, helping them to
establish necessary connections for post-
secondary success. This is especially useful for
low achieving students to develop relationships
with community members as models of success
who motivate students to achieve.

Our charter school leaders will have meetings with
individual students’ families either before the
school year starts or at the start of the school year
to assess students’ strengths and any Adverse
Childhood Experiences (“ACE”)* that might
impact their learning. This will help us identify our
highest needs students early and connect those
students and their families to community services
to support them. We will develop support and
communication plans early to provide our students
with ongoing assessments and support.

9 Tough, Paul. How Children Succeed. New York: Houghton Mifflin Harcourt Publishing, 2012.
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become a community hub
that supports students and
their families. Struggling
students and their families
will be able to focus more on
learning if their basic needs
are being met. We are
particularly inspired by the
work of Geoffrey Canada
and the Harlem Children’s
Zone. ¥

We will also collaborate with our parent leadership
team to host parent meetings for parents to share
best practices with one another and create a
support network for families to problem solve
together. We will provide childcare and translation
services during these events to ensure that all
families have access to these resources.

Focus on Collaboration
Collaboration among the teachers
is crucial design element of our
charter school that especially
supports special populations. Our
teachers will collaborate to ensure
that all students are successful in
all curricular areas. Our schedule
includes three hours a week during
which teachers will examine
formative assessment results for
all students, and organize core and
intervention time  accordingly.
Teachers can learn from each
other what works for supporting
individual students, as well as
hone their craft through deep
engagement in the teaching and
learning process.

All students will benefit from seeing their teachers
model effective collaboration, communication and
conflict resolution together.

Because our teachers will regularly analyze and
reflect upon data together, they will be able to
quickly share best ways to support individual
students. For high achieving students, they will
identify next steps to extend student learning. For
low achieving students, teachers will identify the
most effective interventions to support student
learning, while ensuring that all of the students’
social and emotional needs are being met. For
English learners, teachers will ensure that
students are having adequate linguistic support in
every academic content area. For students with
special needs, teachers will collaborate with
special education teachers to ensure that each
students’ growth goals are met.

Mindset

Our team will have the mindset that
all students can learn at high
levels.

By holding high expectations of students, we know
that, with time as the variable rather than learning,
we can ensure every Ipso graduate is ready for
college and beyond. Like the famous Pygmalion
experiment shows®, we know that teacher
expectations will improve student outcomes.

" For more information on the Harlem Children’s Zone: http://hcz.org/
% For an explanation of the experiment: http://www.duq.edu/about/centers-and-institutes/center-for-

teaching-excellence/teaching-and-learning/pygmalion
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ACADEMICALLY LOW ACHIEVING STUDENTS

In addition to the supports built-in to the curriculum, Ipso’s intervention program for
academically low achieving students is based on the Response to Intervention (“Rtl”)
model that consists of four main components:

High-quality, scientifically based classroom instruction
Ongoing student assessment

Tiered instruction

Parent involvement®

N =

We will initiate universal assessments in math and literacy for all students entering the
Charter School in order to identify academically low achieving students. While we will still
organize students in heterogeneous groups, the universal screening will allow us to target
interventions to the most at risk students from the beginning of school. The universal
screening will allow us to create personal learning plans for every student, as well as
target students for more intense intervention. The first eight weeks of school will consist
of high-quality classroom assessment and instruction with targeted interventions for all
students. Students who require more intensive instruction to master the content, we will
hold tutorial and targeted blended learning sessions, both during the core time as well as
in the afternoon. During these sessions, students will use the learning management
system we select to help direct students to online content that is appropriate for their
individual needs.

Collecting and using data to target support

Part of our model is ongoing, formative assessment within the context of the core
curriculum. Teachers will leverage technology to allow them to make real-time
determination of each student's skill and knowledge, and will adjust instruction
accordingly. In addition, students will have common assessments that will be used
formatively - so that teachers can target their direct instruction to individuals, small
groups, or entire classes as needed. The formative assessments will also inform the
development of personal playlists that help support student acquisition of knowledge and
skills. We will use a learning management system such as Summit Schools’ Personalized
Learning Platform to provide students with personalized content, assessments, and
goals.

Response to Intervention

Ipso will use an approach aligned with the Response to Intervention process whereby
most intervention is possible directly through the core team and the personalized learning
plans. However, some students will need more intense intervention to achieve their
learning goals. We will convene an intervention team comprising the individuals deemed
best at assessing each student’s individual need for support, so the composition of the
team will be flexible and adjustable. The team will include the student, teachers, advisors,

% wWhat Is RTI?" What Is Response to Intervention (RTI)? Rtl Network, n.d. Web. 21 Nov. 2015.
http://www.rtinetwork.org/learn/what/whatisrti
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parents, administrators and other community partners as warranted. In general, we will
follow the “problem-solving model” outlined below:

—

. “ldentify the problem in specific, measureable terms;

2. Analyze the student problem to uncover underlying functions or reasons to explain
why the problem is occurring;

3. Implement an evidence-based intervention plan whose elements are logically
selected to assist the students; and

4. Evaluate on an ongoing basis to determine if the plan does in fact help the student

to reach academic or behavioral goals.*”

Parent notification and participation

Through our learning management system, parents will be able to follow their student’s
progress in meeting the learning goals. If a student is identified as low achieving, the core
teachers and the advisory teacher will reach out to the parents by email or phone call to
inform them of the process by which the student is receiving support and to get feedback
on their ideas. When possible, the outreach will occur in face-to-face meeting either at
the school or through home visits. In addition, parents will be an integral part of the
intervention team as described above. In addition, parents will be notified of student
progress through regular report cards, and through our learning management system
such as the PLP.

ACADEMICALLY HIGH ACHIEVING STUDENTS

In addition to serving academically low achieving students, Ipso’s model also supports
academically high-achieving students. According to Carol Ann Tomlinson, evidence
shows that advanced learners can become mentally lazy if not provided with the
appropriate learning opportunities. Learning opportunities for advanced learners, she
concludes, should:

o Have high ceilings for learning that are not against an objective norm, but rather
about each individual’s capacity for learning.

o Hold clear expectations so that students know what to strive for in their work.

o Provide structures and scaffolding in learning in the same way you would for a
lower achieving learner - each will need it in his or her zone of proximal
development.

« Have a good balance between rigor and joy.*

Through ongoing pre-assessments, and formative assessments, teachers will identify
academically high achieving students and provide them with opportunities to
appropriately challenge them to push further in their learning and/or apply their learning

% "RTI Teams: FAQs." Response to Intervention - Intervention Resources. Intervention Central, n.d. Web.
03 Apr. 2016. <http://www.interventioncentral.org/blog/rti-archived-blog-entries-2010/rti-teams-faqs>.

% Tomlinson, Carol A. How to Differentiate Instruction in Mixed-ability Classrooms. 2nd ed. Alexandria,
VA: Association for Supervision and Curriculum Development, 2001. Print.
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to different and more challenging contexts. Ipso’s unique model addresses all of
Tomlinson’s recommendations through the elements described below.

Project and problem-based learning in the core curriculum

Learning content and skills in the context of authentic problems will support the
acceleration of all students. If individuals have already mastered the target content and
skills, they will have the opportunity to go deeper into a subject as their interests dictate.
Because the time is flexible in the core period, scaffolds are in place to support all
students no matter where they are in their learning.

Innovate Lab

In addition, in the Innovate Lab, students will have the time and opportunity to explore a
project of their interest. By working with their academic coaches, students will find topics
that challenge their learning and connect with experts to guide their inquiry and research.
This will be enhanced by personal learning plans tailored to their individual needs, as well
as internships that enable students to connect with individuals in their fields of interest.
The skills taught and learned in the Innovate Lab will serve all students in whatever field
they choose. Students will also gain leadership when they create a project that engages
other lower-level students who are developing interest and skills. The ability to develop
their own projects and to create their own learning paths will engender joy as well as rigor
for students.

Highly Personalized Instruction

With the use of blended learning, each student will have his or her own learning goals
based on where s/he is in the learning process. This will allow the learning to be
challenging for each student according to his or her needs, and will allow the advanced
learners to stretch their learning in the same way that all Ipso students are challenged.
Our Innovate Lab period will be a place where students can pursue their interests more
deeply, and can push their learning in their own areas of interest.

Parent notification and participation

Through our learning management system, parents will be able to follow their student’s
progress in meeting the learning goals. If a student is determined to be high achieving,
the core teachers and the advisory teacher will reach out to the parents by email or phone
call to inform them of the process by which the student is being challenged and to get
feedback on their ideas. When possible, the outreach will occur in face-to-face meeting
either at the school or through home visits. In addition, parents will be notified of student
progress through regular report cards, and through our learning management system
such as the PLP.

English Learners

Ipso will meet all applicable legal requirements for English Learners as they pertain to
annual notification to parents, student identification, placement, program options, EL and
core content instruction, teacher qualifications and training, re-classification to fluent
English proficient (“FEP”) status, monitoring and evaluating program effectiveness, and
standardized testing requirements. Ipso will implement policies to assure proper
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placement, evaluation, and communication regarding ELs and the rights of students and
parents.

Home Language Survey
Ipso will administer the home language survey (on the enroliment form) upon a student’s
initial enroliment into Ipso.

Identification of EL Students

All students who indicate that their home language is a language other than English will
be California English Language Development Test (“CELDT”) tested within thirty days of
initial enrollment” and at least annually thereafter until students are re-designated as
fluent English proficient.

Ipso will notify all parents of its responsibility for CELDT testing and of CELDT results
within thirty days of receiving results from the publisher. The CELDT shall be used to fulfill
the requirements under the Every Student Succeeds Act for annual English proficiency
testing.

Reclassification Procedures
Reclassification procedures utilize multiple criteria in determining whether the classify a
pupil as proficient in English, including, but not limited to, all of the following:

e Assessment of language proficiency using an objective assessment instrument
including, but not limited to, the CELDT.

e Comparison of the student’s performance in basic skills against an established
range of performance and basic skills based upon the performance of English
proficient students of the same age that demonstrate to others that the pupil is
sufficiently proficient in English to participate effectively in a curriculum designed
for students of the same age whose native language is English.

e Participation of the student’s classroom teachers and any other certificated staff
with direct responsibility for teaching or placement decisions of the student to
evaluate levels of curriculum mastery.

e Parental opinion and consultation, achieved through notice to parents or guardians
of the language reclassification and placement including a description of the
reclassification process and the parents’ opportunity to participate, and
encouragement of the participation of parents or guardians in the reclassification
procedure including seeking their opinion and consultation during the
reclassification process.

Reclassification will occur in September on a yearly basis so that teachers and
administrative staff will have access to all relevant data from the previous school year.

" The thirty-day requirement applies to students who are entering a California public school for the first
time or for students who have not yet been CELDT tested. All other students who have indicated a home
language other than English will continue with annual CELDT testing based upon the date last tested at
the prior school of enroliment.
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Staffing

All teachers delivering instruction in core content areas to ELs will hold, a Crosscultural
Language and Academic Development (“CLAD”) Certificate or a Bilingual Crosscultural
Language and Academic Development (‘BCLAD”) Certificate.

In our first two years of operation, the principal will coordinate the CELDT testing until an
English Language Coordinator is hired. Our English Language Arts teacher will be
certified to provide ELD instruction and will lead daily ELD classes after core instruction
period for students who need ELD support.

Curriculum and Instruction

The personalized learning at Ipso will ensure that all students get the support they need
when they need it. EL students will receive specific instruction in ELD during the second
language period in the afternoon. Students can also pursue additional opportunities to
develop English proficiency through internships, community college partnerships, or a
conversation café with native English speakers who wish to further develop an additional
language.

In addition, Ipso teachers will use Specially Designed Academic Program in English
(“SDAIE”) elements necessary to ensure the success of English Learners.* Our teachers
will also be trained and coached to use EL instructional strategies and pedagogy such as
those taught through WestEd'’s Quality Teaching for English Language Learner (“QTEL”)
program® to support students’ English language development. Essentially, teachers will
learn how to match specific instructional strategies throughout a unit of instruction to
support various linguistic proficiency levels. For example, to support EL students in active
listening and speaking skills, teachers may promote the use of “Accountable Talk” where
sentence starters help student respond to each other by using academic discourse.'®
Within the learning management system and instructional strategies used by teachers,
linguistic scaffolds will be utilized that support individual students’ acquisition of academic
language in English through reading, writing, listening and speaking.

The strategies described below explain how our instructional program will support all
learners in addition to EL students.

1. Teachers will carefully plan the environment, instruction, and materials. They will
choose contexts for learning that facilitate a connection to ELs’ lived experiences,
knowledge, and needs.

e All project entry activities are designed to activate schema and to generate student
interest in a topic based partially on what they already know and can do.

e Our thematic approach through projects and authentic problems ensure a
foundation for EL students to connect their prior experiences.

% Genzuk, Michael. "Specially Designed Academic Instruction in English (SDAIE) for Language Minority
Students." (2011): n. pag. Web. 29 Nov. 2015.
<http://www.usc.edu/dept/education/CMMR/DigitalPapers/SDAIE_Genzuk.pdf>.

9 Quality Teaching for English Language Learner Training through West Ed<http://qtel.wested.org/>

1% Kinsella, Kate. Accountable Talk Frames to Support Language Functions. Web.
<http://www.psd1.org/cms/lib4/\WA01001055/Centricity/Domain/34/Academic-Language-Functions-
toolkit.pdf>
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e Inthe blended learning period through personal playlists, English learners will have
access to applications and videos that emphasize learning language with the
support of graphics, videos, and other visual cues.

e Utilizing real-world projects to organize learning opportunities, teachers will ensure
that students are engaged in hands-on learning when possible, including building
models and prototypes in our Innovate Lab.

2. English learners will learn in cooperative and thematic learning environments with their
peers. A variety of interactive strategies including student to student, student to teacher,
student to text, and student to self (reflection, self-evaluation) will be utilized.
e The community that supports collaboration at Ipso School will also support EL
students to feel comfortable in the classroom and to practice their English in a non-
threatening environment with peers.

3. Teachers will contextualize content using comprehensible input and techniques such
as rephrasing and paraphrasing.
e As needed and based on ongoing formative assessment, students will be provided
with access to leveled readings in conceptually difficult material so that all students
have access to the content while developing skills in English.

4. Teachers and staff will be trained in culturally-responsive pedagogy.

e The school culture and classroom culture at Ipso will create learning communities
where students not only contribute to the culture, but see themselves reflected in
what they study and read.

e All Ipso students will experience culturally responsive pedagogy, heterogeneous
groupings, and open access to all courses.

5. Teachers will select scaffolds to assist EL students’ engagement and performance
(social-affective, linguistic, cognitive-academic, metacognitive-metalinguistic). Through
continuous observation, monitoring, and assessment, teachers will modify instructional
procedures to support students’ increasing autonomy.

e In addition to the ongoing monitoring of learning teachers will be doing through
formative assessment in the core period, teachers will collaborate to create
academic and linguistic scaffolds in the project environments to support all
learners, including English learners. Using our Learning Management System
(“LMS”) that provides students with a personalized learning plan, we will ensure
that students have access to leveled readings, graphic organizers, visuals, and
videos to ensure all students can access the learning. For more information on our
learning management system, please see Appendix 4.1

e As groups of teachers collaborate to make the most effective use of time during
the week, they will take into consideration the need to provide all of the appropriate
scaffolds for English learners.

e Blended learning opportunities and personalized learning plans will ensure that
students who need will get additional comprehensible input based on their
linguistic proficiency levels.
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6. Encourage EL Students to engage in free voluntary reading and supplemental texts to
support subject matter teaching.

e Student control of their learning means they will have time and opportunity to select
their own reading material. We will encourage students to read English texts that
are appropriate to their level while continuing to read in their primary language to
develop their literacy skills.

Parent Notification

Parents will be notified regarding their child’s English Language Development progress
and CELDT scores at every report card period, or more often as needed, through phone
calls from the ELD coordinator and the student’s teachers.

Students With Disabilities

A. Overview

The Charter School shall comply with all applicable state and federal laws in serving
students with disabilities, including, but not limited to, Section 504 of the Rehabilitation
Act (“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals with
Disabilities in Education Improvement Act (“IDEIA”).

The Charter School intends to be categorized as a public school of the District in
accordance with Education Code Section 47641(b). In the event that the Charter School
is not categorized as a public school of the District for purposes of special education (e.g.,
if the Charter School petition is not approved by the District), the Charter School shall be
its own local educational agency (“LEA”) and will apply directly for membership in a
Special Education Local Plan Area (“SELPA”) in conformity with Education Code Section
47641(a). The Charter School will consider membership in the following SELPAs: Marin
County SELPA, Sonoma County SELPA, and El Dorado County Charter SELPA. The
language that follows describes the special education program at the Charter School both
as a public school of the District and as an LEA.

The Charter School shall comply with all state and federal laws related to the provision of
special education instruction and related services and all SELPA policies and procedures;
and shall utilize appropriate SELPA forms.

The Charter School shall be solely responsible for its compliance with Section 504 and
the ADA. The facilities to be utilized by the Charter School shall be accessible for all
students with disabilities.

B. Section 504 of the Rehabilitation Act

The Charter School recognizes its legal responsibility to ensure that no qualified person
with a disability shall, on the basis of disability, be excluded from participation, be denied
the benefits of, or otherwise be subjected to discrimination under any program of the
Charter School. Any student, who has an objectively identified disability which
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substantially limits a major life activity including but not limited to learning, is eligible for
accommodation by the Charter School.

A 504 team will be assembled by the Principal and shall include the parent/guardian, the
student (where appropriate) and other qualified persons knowledgeable about the
student, the meaning of the evaluation data, placement options, and accommodations.
The 504 team will review the student’s existing records; including academic, social and
behavioral records, and is responsible for making a determination as to whether an
evaluation for 504 services is appropriate. If the student has already been evaluated
under the IDEIA but found ineligible for special education instruction or related services
under the IDEIA, those evaluations may be used to help determine eligibility under
Section 504. The student evaluation shall be carried out by the 504 team, which will
evaluate the nature of the student’s disability and the impact upon the student’s
education. This evaluation will include consideration of any behaviors that interfere with
regular participation in the educational program and/or activities. The 504 team may also
consider the following information in its evaluation:

* Tests and other evaluation materials that have been validated for the specific
purpose for which they are used and are administered by trained personnel.

* Tests and other evaluation materials including those tailored to assess specific
areas of educational need, and not merely those which are designed to provide a
single general intelligence quotient.

* Tests are selected and administered to ensure that when a test is administered to
a student with impaired sensory, manual or speaking skills, the test results
accurately reflect the student’s aptitude or achievement level, or whatever factor
the test purports to measure, rather than reflecting the student’s impaired sensory,
manual or speaking skills.

The final determination of whether the student will or will not be identified as a person
with a disability is made by the 504 team in writing and notice is given in writing to the
parent or guardian of the student in their primary language along with the procedural
safeguards available to them. If during the evaluation, the 504 team obtains information
indicating possible eligibility of the student for special education per the IDEIA, a referral
for assessment under the IDEIA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504
team shall be responsible for determining what, if any, accommodations or services are
needed to ensure that the student receives a free and appropriate public education
(“FAPE”). In developing the 504 Plan, the 504 team shall consider all relevant information
utilized during the evaluation of the student, drawing upon a variety of sources, including,
but not limited to, assessments conducted by the Charter School’s professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.
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All 504 team participants, parents, guardians, teachers and any other participants in the
student’s education, including substitutes and tutors, must have a copy of each student’s
504 Plan. The site administrator will ensure that teachers include 504 Plans with lesson
plans for short-term substitutes and that he/she review the 504 Plan with a long-term
substitute. A copy of the 504 Plan shall be maintained in the student’s file. Each student’s
504 Plan will be reviewed at least once per year to determine the appropriateness of the
Plan, needed modifications to the plan, and continued eligibility.

C. Services for Students under the “IDEIA” as a Public School of the District
Pursuant to Education Code Section 47641(b)

The following description regarding how special education and related services will be
provided and funded is being proposed by the Charter School for the sole purpose of
providing a reasonably comprehensive description of the special education program in
the Charter Petition, and is not binding on the District. The specific manner in which
special education and related services will be provided and funded shall be set forth in a
Memorandum of Understanding (“MOU”), delineating the respective responsibilities of the
Charter School and the District, which MOU shall be executed at least six (6) months prior
to the commencement of operation, or as otherwise agreed upon by the parties. The
following provisions are meant to summarize the Charter School Petitioner’s
understanding of the manner in which special education instruction and related services
shall be provided by the Charter School and the District. The following language mirrors
the typical “industry standard” arrangement between a school district and a charter school
and aligns with State and Federal law which requires that students in charter schools
receive special education and related services in the same manner as any other student
in the District. The lanquage that follows is not meant to unilaterally bind the District,
or to preclude alternative arrangements between the District and the Charter
School as agreed upon in a MOU:

The Charter School shall provide special education instruction and related services in
accordance with the IDEIA, Education Code requirements, and applicable policies and
practices of the Special Education Local Plan Area (“SELPA”). The Charter School shall
remain, by default, a public school of the District for purposes of Special Education
pursuant to Education Code Section 47641(b). However, the Charter School reserves
the right to make written verifiable assurances that the Charter School shall become an
independent LEA and join a SELPA pursuant to Education Code Section 47641(a) either
on its own or with a grouping of charter school LEAs as a consortium.

As a public school of the District, solely for purposes of providing special education and
related services under the IDEIA pursuant to Education Code Section 47641(b), in
accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School
seeks services from the District for special education students enrolled in the Charter
School in the same manner as is provided to students in other District schools. The
Charter School will follow the District and SELPA policies and procedures, and shall utilize
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SELPA forms in seeking out and identifying and serving students who may qualify for
special education programs and services and for responding to record requests and
parent complaints, and maintaining the confidentiality of pupil records. The Charter
School will comply with District protocol as to the delineation of duties between the District
central office and the local school site in providing special education instruction and
related services to identified pupils. An annual meeting between the Charter School and
the District to review special education policies, procedures, protocols, and forms of the
District and the SELPA and District protocol, will ensure that the Charter School and the
District have an ongoing mutual understanding of District protocol and will facilitate
ongoing compliance.

As long as the Charter School functions as a public school of the District solely for
purposes of providing special education and related services under the IDEIA pursuant
to Education Code Section 47641(b), then we would anticipate that a Memorandum of
Understanding (“MOU”) would be developed between the District and the Charter School
which spells out in detail the responsibilities for provision of special education services
and the manner in which special education funding will flow to the students of the Charter
School.

The District shall be designated the Local Educational Agency (“LEA”) serving Charter
School students. Accordingly, the Charter School shall be deemed a public school of the
District pursuant to Education Code Section 47641(b) and 47646(a). The Charter School
agrees to adhere to the requirements of the Local Plan for Special Education and to
District policies. As a public school of the District, solely for purposes of providing special
education and related services under the IDEIA pursuant to Education Code Section
47641(b), in accordance with Education Code Section 47646 and 20 U.S.C. 1413, the
Charter School seeks services from the District for special education students enrolled in
the Charter School in the same manner as is provided to students in other District schools.

The Charter School acknowledges the importance of cooperating with the District so that
the District can provide special education services to Charter School students. The
Charter School agrees to promptly respond to all District inquiries, to comply with
reasonable District directives, and to allow the District access to Charter School students,
staff, facilities, equipment and records as required to fulfill all District obligations under
this Agreement or imposed by law. The Charter School believes that the allocation of
responsibility for the provision of services (including but not limited to referral,
identification, assessment, case management, Individualized Education Program (“IEP”)
development, modification and implementation) shall be divided in a manner consistent
with their allocation between the District and its school sites.

Staffing

All special education services at the Charter School will be delivered by individuals or
agencies qualified to provide special education services as required by California’s
Education Code and the IDEIA. Char